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ABSTRACT

Becoming Literate Through Art:
Benefits of a Literacy Infused Arts Curriculum

Amy Wagner

February 10, 2009
Leadership Application Project (EDC 585)

The decline of literacy skills continues to be a crisis and a concern. It is important to
ernphasize that being literate goes beyond reading and writing. The definition of literacy
can and should also include the ability to listen and speak. With this inclusion literacy

becomes well defined as a form of communication. While art and writing are both forms

of expression and thereby a means of communication, it is only natural that, because the

two share the same goal, they should be studied jointly. The study and practice of art can
enhance student's fine motor skills, cognitive learning development and critical thinking
and as a result improve literacy

skill development. The time to begin infusing art into

literacy lessons is early childhood. Elementary teachers need to embrace a curriculum
that binds the two subjects together to send students to succeed throughout their
education and beyond.

1V

Table of Contents

Part 1: lntroduction

1

Expressive Symbolism

a

Cognitive Learning Through Art

5

Art and Cultural Awareness

6

Elements of Art Transferred to Literacy

l

Expanded Vocabulary Through Storytelling

9

Authentic Student Learning

t2

J

l4

Part 2: Literature Review
Necessity of Art in and Beyond Education

t4

Art Production as Symbolic Expression

16

Symbolic Language and Visual Art

18

Elements of Art and Literacy Development

19

Fine Motor Skills and Art Production

20

Critical Thinking and Art Production

2I

Art Criticism and Cognitive Skill Development

2t

Art Criticism and Vocabulary Development

22

Skill Transfer: From Art Criticism to Other areas

23

Facilitating Communication through Art

26

How to Bring Literacy Lessons into the Art Room

29

Part 3: Summary

33

The Process

35

The Final Product

36

Feedback

40

Reflection

4l

Bibliography

45
V

The Project: Becoming Literate Through

Art Curriculum

1-A

lntroduction for Users

2-A

Part L: Color

4-L

.

.

r

.

Color Macro Objectives

5-A

Color Wheel Lesson

7-A

Color Wheel Worksheet

13-A

Color Wheel ExarnPle

14-A

l5-A

Complimentary Color Lesson
Complimentary Color Worksheet

2I-A

Complimentary Color Wheel ExamPle

22-A

\try'arm and

23-A

Cool Color Lesson

Warm and Cool Color Worksheet

28-A

Warm and Cool Color Wheel ExarnPle

29-A
30-A

Tints and Shades Lesson

36-A

Part 2: Line

.

Line Macro Objectives

37-A

Horizontal Line Style Lesson

39-A

Horizontal Line Style Lesson Example

.
.
.

Line Connecting to Make Shape Lesson

45-A

Line Connecting Project ExamPle

50-A
1-A

Line Patterning Lesson

5

Line to Create Texture Lesson

56-A

Project Check List

61-A

62-A

Part 3: Shape

'

44-A

Shape Macro Objectives

63-A

Shape Collage Lesson

65-A

VI

l-A

Collage Project Diagram

7

Collage Check List

72-A

a

Shape Picasso Lesson

73-A

a

Shape Calder Lesson

78-A
84-A

Calder Lesson Diagram
a

B5-A

Shape Mask Lesson

9l -A

Mask Lesson Check List

Part 4: Form

92-A

Form Macro Objectives

93-A

.
.
.
.

Weaving Lesson

95-A

Paper Mache Bowl Lesson

101-A

Sculpture Lesson

107-A

Book Making Lesson

tt2.-A
118-A

Project Bihliography

vl1

Introduction
Literacy can be defined as the ability to read and write. "Literacy is not universal among
people or societies. Most children are not raised in a fulty literate environment. For years,

literacy was reserved for a select few, the leaders, priests, or merchants. Reading and

writing were viewed as special, magical talents that not everyone could learn. Literacy
skills were considered difficult to learn and to require specialized instruction, particularly
for those not talented in language. This view is still present in American society and
schools."(McCracken, 1 986, p. 2)

It is important to note and emphasize that being literate goes beyond reading and writing.
The definition of literacy can and should also include the ability to listen and speak. By
this inclusion, the definition of literacy contains all of the necessary elements for

communication. When literacy is considered a skill of communication it is invaluable.
Communication allows expression of needs, wants, and desires, and it empowers and
engages students in an essential learning process. Literacy is a skill that every child

should leave school soaring with. It has been and continues to be gateway to a better

quality of life. Adults looking for jobs have stronger opportunities if they are literate.
Being able to speak a language appropriately can gain a person respect and understanding
that may aid in many areas of life. The skill of literacy is a dynamic life long learning
process and the foundation needs to be solid in order to build upon.

The decline of literacy skills continues to be a crisis and concern not only among
professionals in the field of education but also for parents alike. Literacy needs to be
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well integrated into the curriculum of other subjects to foster the learning of reading and
writing, emphasize the significance of the subject and aid in building a strong sustainable
foundation of skills necessary for successful communication throughout life.
"The most recent National Assessment of Educational Progress (NAEP) reading results
for 4th-, 8th-, and l2th-grade levels show that although the percentage of students scoring
at the proficient level has significantly improved among 4th graders, the percentage

of

8th and lzth graders scoring at the proficient level has remained stagnant compared with
1992 results." (Adolescent literacy by the numbers, NAEP,

* Despite improvements in 4th-grade proficiency

April-May 2007. p36)

rates, 70Vo of students entering the 5th

and 9th grades in 2005 were reading below grade level.

* Both dropouts

and high school graduates are demonstrating significantly worse reading

skills than l0 years ago." (Adolescent literacy by the numbers, NAEP, April-May

2OO7.

p36)

These statistics are concerning when literacy is considered a necessary skill to survive
and excel in the world. "There is a general decline in reading arnong teenage and adult

Americans. Most alarming, both reading ability and the habit of regular reading have
greatly declined among college graduates. These negative trends have more than literary

importance. [T]he declines have demonstrable social, economic, cultural, and civic
implications." (Shaw, 2008 , p.

2)

Literacy infused curricula, in which lessons of other

subjects apply exercises that directly relate to literacy, flre necessary to immerse students

in a daily environment to learn to read, write, thoughtfully communicate through speech
and comprehend through respectful listening. This immersion
2

will facilitate the practice

of literacy skills throughout their day thus aiding them in dexterity necessary to succeed
and master the subject.

The purpose of this project is to research the benefits and influential affects that art can
have on K-1 students developing literacy skills so that we can better understand how to

help our young students embrace these skills and create a foundation of learning through
art.

Exnressive Svmbolism

While art and writing are both forms of expression and thereby a rneans of
communication, it is only natural that, because the two share the same goal, they should
be studied

jointly. In addition to aiding communication and literacy skills among young

children, a literacy infused arts curriculum has the potential to benefit children in their
early education years in countless other ways. Viewing art as a form of literacy, allows us
to respectfully view student work as a form of communication. Art provides students a

platform for expression in young dynamic lives. It allows an opportunity for students to
explore ideas about themselves, express fears, anxieties, happiness, curiosities and hopes
and make discoveries of the world surrounding them.

"Literacy should not - must not - be limited to the written word. It should also
encornpass the symbol systems of the arts.

If our concept of literacy is defined too

narrowly as referring to just the syrnbol systems of language, mathematics, and science,
children will not be equipped with the breadth of symbolic tools they need to fully
represent, express, and corrmunicate the

full spectrum of human life." (Fowler, 1989,
J-

para 6) We must look at the expressive capabilities of art as a form of communication and

symbolism for our students. By doing this it will allow students of all abilities to be
recognized for what they are saying. This includes students who perhaps struggle because

of a language barrier, students with special needs that have difficulty speaking as well as
the very young students just learning to express themselves.

"Many schools have students that come from low-income families, have limited
proficiency in English, and read below their grade levels. By using the teaching tool of
art- which is not restricted by language barriers and socioeconomic
backgrounds

-

students are able to learn successfully while they improve their self-

esteem."(Aschbacher, 1996, p. 40) Through viewing and discussing other artists work
and by enabling students to express themselves thoughtfully through their own art, we

empower them to have a voice and gain faith in their work, opinions, thoughts and

feelings. This process of making

a connection between expression and art can help

students gain the confidence that they may need to make difference in other areas of their

lives, academically or otherwise.

Every child should have the advantage of being exposed to the language of art so that
they can experience the powerful possibilities that their own thoughts, feelings and voice
have when shared. Exposure, production and discussion of art not only enables students

to communicate their vision and thoughts but also helps them unite them together to
create a cofiununity within an institution that promotes an intercultural dialog. Schools

have many different cultures and native languages within one building. The possibilities
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of learning from one another are endless. "Prehistoric man carved upon the walls of his
cave, using stone tools, simple markings that children of today in nursery school repeat

upon paper with crayon and pencil and their fingers."(Kellogg & O'DeIl, I 967 , p. 103)

"A little girl from Glasgow and a girl from Chattanooga draw houses that look alike. The
Tibetan boy draws a tiger that looks like a donkey or a cow or a buffalo, and it might
easily be the work of a boy who lives in New York." (Kellogg & O'Dell,1967, p.103)

Through artistic expression students can level the language barrier by speaking the same
tongue. I believe through this expression students are better able to relate to each other
because such communication barriers are not present.

Cognitive Learning Through Art
The practice of art provides building blocks to a foundation of skills necessary for

literacy development through cognitive, emotional, social and kinesthetic awareness.
Students use these literacy skills while studying the subject of art and thus sustain literacy

abilities that are essential for life long learning of reading, writing and ultimately
communication of their thoughts and feelings.

K-l

students can have the most simplistic

but yet complicated communication style because they have not yet fully developed their
techniques or vocabulary for conveying what they mean. "In humans, the brain is the
most variable and fastest evolving organ. Art is one expression of this variability." (7i,ki,
2001

,p.52)

When toddlers are beginning to speak they gradually master the words they are learning.

Eventually you can understand that what was once "buppa" is now "Grandpa". This is
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not unlike the way K-1 students learn art skills. Students exercise their kinesthetic

abilities through mastering the different tools and mediums used in art such as, cutting

with scissors or holding

a brush

properly. As students learn new skills, techniques and

ideas their art styles and expression

will exhibit the changes

as well. Their painting or

drawing becomes more refined and perhaps easier to recognize. Over time they also learn
how to speak about what they see in art more clearly through cognitive development.
Being able to comrnunicate thoughts, feelings and perhaps needs through art can be a

helpful and valuable tool for some students. "Visual art contributes to our understanding
of the visual brain because it explores and reveals the brain's perceptual capabilities."

(Zeki,2001,

p.5l) For young students

studying and creating visual art can create a more

cerebral expression and understanding thus communicating thoughts that may be more

difficult to express through language at an early

age.

Art and Cultural Awareness
Because art has the ability to record history without words

it provides a vast collection of

visual learning tools of other cultures and centuries. "Art provides an avenue for children
to explore other cultures, open their minds to creativity and world events, provide an
opportunity to develop both independently and collaboratively, improve academic
achievement and allow students to practice and develop higher order problem solving

thinking skills." (Aschbacher, 1996 p.40) Through viewing visual art students have the
chance to better picture in their minds what

it might have been like in another cultural era

more so than if they were to just hear or read about it. Discussing what they see in the

work of art allows students to gain a respectful understanding for other cultures. Young
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students learn from many areas of their lives and by expanding their view of the world

through art we, as educators, open the door for discussion about differences they may see.

This discussion not only helps gain a respect for other cultures but also engages student's

critical thinking skills.

Elements of Art Transferred to Literacy
Ltne
The elements of art such as line, color and shape that are studied through oral critiques as

well

as

production are essential in learning how to read. This can be seen through the

following examples- "Lines enhance the writing of letters and the training of the eyes to
be accustomed to the unique rhythrn in reading." (Richards, 2003,

p.zl) Simple

drawings or playful doodles are excellent practice in beginnings of writing skills by

gaining control over the medium to create the lines that form shapes into letters. Creating
these lines can help students understand the movements that are necessary to

follow when

reading as well.

Color
Viewing and discussing art becomes a more in depth process through an understanding of
color because children are able to communicate more specifically what they are seeing.
"Comprehension is enhanced when children know their colors." (Richards, 2003, p.2l)

This skill also helps in increasing their vocabulary by enabling them to create verbal
descriptions of their own. Color can also exude feeling or mood. By recognizing this and
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being able to discuss what they see students will be better able to discuss the emotion
evoked by looking at a work of art. For example,

if a student sees an illustration that uses

gray or muted tones, he or she recognizes that the work may be trying to express sadness.

This is a skill that can also be used in comprehension of what is read.

Shape

After students learn how to create different lines they can create shapes. The
comprehension of shape and the ability to create them is beneficial when relating to

literacy skills. "The identification of letters and words are associated with positive and
negative shapes." (Richards, 2003, p.21) Cutting paper and using the scraps to create a

work of art is an exercise that can relate to working with positive and negative shape.
Through this exercise, students not only begin to comprehend shape but also practice
valuable fine motor skills in mastering scissor cutting. Viewing and critiquing art that has
negative and positive shape imagery is helpful in carrying over the learning from art to

literacy. This process can be the same in which our brain works to identify letter shapes
and negative and positive spaces when reading. This skill could possibly be transferred to

learning to decode letters and begin to read. "The actual written letter represents the
positive shape and the space around it the negative shape; the same is true for words."
(Richards, 2003, p. 19) "The emergent kindergartener and first-grade readers who study
the elements of art, the principles of design, and then study composition in art remove the
guessing game from decoding a word or sentence." (Richards, 2003,.p.21) The practice

of creating visual art exercises abilities of spatial and compositional understanding. For
example creating work from left to right and top to bottom. This exercise enforces
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literacy development by teaching a fundamental structure of how books and other reading
material are laid out.

Syntax

Language and art also share the complex similarity of the concept of 'syntax'. Elliot
Eisner explains the tink in the following way: "The codes that are used in reading, in the

conventional sense of the term 'reading

,'

are referred

to as syntax. But syntax is not

Iimited to the written word. The arts, for example, possess what might be called

'qualitative syntax.' Qualitative syntax is the form within which

a

particular work is

created. Abstract expressionism, surrealism, cubism, romanticism, and classicism

exemplify the construction of different syntaxes in the arts 'style.' Each has its own logic,
and each logic must be understood

if the form is to be meaningfully read."( 1978, p. I 8)

Being exposed to, producing and discussing art at a young age will keep the dynamic
minds of students open to understanding many different "syntaxes" in art and literacy.

"By embracing

an expanded understanding

of literacy, reading can come to mean more

than the mere decoding of words on a page." (Williams, 2007, p 636)

Expanded Vocabulary Through Discussion and Storytelling

Art can tell

a story through imagery that at a young age rnay be

difficult to comprehend

just through reading or hearing words. In early school years art critiques through
classroom discussion aid in the development of oral communication as well as encourage
an appreciation for art. For example, facilitating a discussion with students about Van

Gogh's Starry Night lends itself to countless questions about the piece such as - time of
9

year, what type of weather is in the painting, what is in the background or foreground?

What makes us think these things that we have concluded? Students will draw from their
own knowledge about experiences they've had and begin to develop a story in their mind
about it to translate the meaning into terms they understand. "Oral language is a key area

of literacy development in early childhood." (Strasser, Seplocha,20O'7, p.2) At an early
age children learn to

identify objects by name and learn how to communicate their needs

by being spoken to. By this same token children expand their vocabulary by listening to
others and repeating words as well as telling their own stories and conversing.
Classrooms need to encourage discussion about art between other students as well as with
the teacher. We all may see or experience something different when we look at a work

of

art therefore it is an invaluable opportunity to learn from each other through discussion.
Because of this, oral discussions are not only imperative in learning how to comprehend
spoken language but they can also help students gain a respectful understanding

of

differences between each other.

Prediction
Through viewing and discussing visual art students learn how to predict what might be
happening in an image or painting. Similar to the exercise and process of storytelling
students can look at a work of art that perhaps has a man standing on a diving board over

water. They may predict that the man jumps in the water. Predictions, or logical thinking
can be applied to most visual art. This

skill is necessary in the developrnent and

refinement of comprehension in literacy. When reading a page that says "a man stands on
the edge of the diving board" students will be able to predict from reading this that he
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will most likely jump in. This ability

relates to sequential thinking in terms of reading or

writing a story. For example, first the man walks onto the diving board. Then the man
stands on the edge. Then he jumps in. Being able to read is one skill. Comprehending

what is read is another. The latter of the two is vital in terms of accelerating literacy

skills.

Being read to at an early age is important in the process of learning to comprehend as

well as learning how to speak and how to converse with another person. "Reading to
children and engaging them in activities that encourage the use of expressive language,
phonological awareness, and high-level thinking is critical for the development of the
skills and dispositions that are necessary for reading and writing." (Strasser, Seplocha,
2007, p.6) The same can be true for viewing and discussing art. Viewing and conversing
about art can exercise a students critical thinking skills as well as expressive language
comprehension and vocabulary. If children are not allowed to speak in class and discuss
what they see they will not be able to efficiently expand their verbal vocabulary.

If they

cannot expand verbally they will most likely not be able to write their thoughts as easily
either. Discussion through viewing artwork is imperative in increasing literacy skills and

continuing to build the foundation for a lifetime.

Authentic Student Learning
Expression through art allows students the creative freedom to move at their own pace

emotionally and develop their skills at a rate that fits their needs. Learning through art

as

opposed to learning through a rigorous testing based program allows students to explore
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what interests them thereby naturally guiding them through the process of becoming

literate. "The arts afford children hands-on experiences through different art forrns,
media, subject matter, and motifs so that they can explore their environment." (Richards,

2003,p.23) This learning process fosters student learning through individual experiences
at a rate determined by their interests giving them motivation and ownership of their own

learning process.

To be most effective in supporting the development of literacy skills, art must be taught

with intention. Too often in early childhood education the subject of art is overlooked
an opportunity to teach literacy

as

skills and viewed rather as a "free-time". To successfully

improve literacy skills we have to focus on our youngest students. Early childhood
education must embrace literacy-infused art curriculums to create a solid foundation and
support the learning process of reading and writing. Art viewing, discussion and
expressive production will encourage and empower students to have a voice of their own,
thereby contributing to their success in literacy throughout and beyond their school years.

Literacy skills are an imperative component of reaching higher-level jobs by being able
to express what they know in an oral interview or written application. Learning literacy

skills is a dynamic process that continues to evolve throughout

a person's

life. By

creating a solid foundation for students to draw from early childhood educators

will

facilitate successful learning in the vibrant world of literacy through adulthood.

In the literature review that follows I intend to report on the affects of the practice of art
and literacy together in the areas of vocabulary development, fine motor
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skill

development, communication through storytelling and cognitive learning. With this as a
background I will present a curriculum of sixteen art lessons infused with literacy
practices. The goal of these lessons is to not only teach students skills in art but also to
enable them with the skills to think, speak and express themselves through art as well as

through using literacy skills.

l3

Literature Review

"Art is literacy of the hearl" * Elliot Eisner

Elliot Eisner's simplistic statement resonates with many. Art is similar to writing, as a
form expression, and can speak unguarded from the soul to express everything from the
most minuscule idea to things larger than a canvas might be able to hold. In schools
where there may be many languages converging, children with behavioral challenges,
special needs students that have difficulties communicating, or simply young students
Iearning how to express themselves in the early part of the educational experience, art can

becorne a universal language among the community filled with a diverse population
created within the educational institution.

This literature review is broken down into sections focusing on the following areas of art

and how they affect literacy development among
criticism, storytelling through art and how to create

a

K-l

students; art production, art

literacy rich art room.

Necessity of Art in and Beyond Education

The National Assembly of State Arts Agencies along with the Arts Education Partnership
published a booklet that outlines the benefits of art education into the "ABC'S" being
Academic, Basic and Comprehensiu*.

J'A.*demic - Learning experiences in the arts

contribute to the development of academic skills, including the areas of reading and
language development." "Basic- Arts learning experiences contribute to the development

of certain thinking, social and motivational skilts that are considered basic for success in
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school, life and work." "Comprehensive

- The arts help create the kind of learning

environment conducive to teacher and student success by fostering teacher innovation, a
positive professional culture, cofilrrrunity engagement, increased student attendance,
effective instructional practice and school identity." (2005,p. 3)

The findings speak for themselves time and again - schools use literacy infused art

curriculums to enhance student learning, communication and expression. We need art not

only within an educational institution to teach students to better communicate and to aide
them in comprehension of what is being taught but also to carry this form of intelligence
and thoughtful reasoning outside of the school building and into the community and the

working world. In Van Buren's article Improving Reading Skills Through Elementary
Art Expqriences she discusses the role of an art teacher as a communication facilitator for
young children. Van Buren cites a study that concludes through standardized test scores
that there was an improvement in reading skills when reading was studied simultaneously

with art. [n this study some classes received art lessons with reading and sorne did not.

"Art

lessons were integrated with reading classes to test whether art activities can

influence reading skills development...."-"The children who had the weekly art lessons
consistently made greater gains in reading skills than the control children!"

"Art

experiences encourage children to use all their senses and become "whole."" (Van Buren,
1986, p.

61) Enabling the "whole" child to learn to become literate by using more than

just text encourages, enables and empowers children to have authentic expression in what
they are communicating. The authenticity of learning through art is what makes the

15

content real to the child therefore making a lasting impression and traveling with them
beyond the classroom.

Art Production
Art Production

as Symbolic

Eipression

Symbolic expression may be defined as an authentic form of emotion expressed through
visual art. "Drawing is a way that young children can communicate their ideas, especially

if they have a lirnited verbal vocabulary. These drawings

can enable children to construct

knowledge and convey meaning through visual images." (McGhee, Slutsky 2007, p. 3)
Drawings can allow students to convey not only difficult things but also joyous things
that they wish to share when the written word is not yet accessible to them. At an early
age artwork created is sometimes more abstract than precisely clear in definition.

However, the creation of the work of art still lends itself as a vehicle of expression for
students as well as a foundation from which to lead a conversation about their needs or

feelings. "Children begin to assign narnes to their scribbles and tell stories as they draw."
(McGhee, Slutsky 2007 , p. 28) For example, a student may describe a large triangle form
as a tree or perhaps a similar but smaller triangle is a nose. These seemingly simplistic

drawings are the beginnings of written communication.

The recognition that art is a form of literacy in terms of a symbol of expression and a

form of communication not only in early childhood education but also throughout
adulthood is important and valid. "By redefining literacy in this manner, we no longer
focus only on the oral or written cues; rather, we allow children the opportunity to use art
materials to engage in alternative literacy experiences that are rneaningful to them at their
16

developmental level." (Danko-McGhee

& Slutsky,2007, p.15) To consider art as a form

of literacy is to understand that students can read visual images and that expression goes
beyond the written word. [Through this consideration] "the idea of reading escapes the

narrow confines of the printed text to encompass a wide range of cultural, technological
and visual elements." (Williams 2007, p. 636)

Not only does visual art support students in expressing themselves but it is also a gateway
to better reading and comprehension of symbolism. The world has always used symbols

in one form or another. Whether in something as far back as cave paintings or today
labeling a box of its contents or a doorway to signify what is behind it, artistic symbolism
guides,us in more ways than are often recognized. With the continued advances and
emphasis in computer technology containing graphic design, animation and icon

identifiers, one has to wonder what our students will be reading from in the future and
what will be included in a curriculum. "Literacy changes as society demands it change.

Who we are will depend on the world we live in, and how we are expected to function.

If

teachers do not prepare students for the literacies required in their future lives, what

should they be teaching?" (Booth, 2006, p. 14) More often in technological tools symbols
or icons are being used rather than words. This requires critical thinking skills of
decoding and deductive reasoning which are the same skills that learned and refined
through the viewing and critiquing of art.

ll

Symbolic Language and Visual Art

Art is an excellent springboard for conversation between educator and learner to better
understand what was taken away from the lesson and how to build on the next one.

McGhee and Slutsky (2007) write, "Children's art helps adults see that children
understand the world, but more importantly how they understand it. The symbols children
use to represent their understanding become increasingly complex, illustrating the

child's

ability to think in more abstract ways. This complexity and attention to detail in their art
making also increases as children have more opportunities to explore various art media."
(p. 4)

Children's art is saturated with symbols that can come across as unreadable or abstract to
an adult viewer. However, this process of creating syrnbols to mean something is very

important part of literacy development. If expression is defined as being able to
communicate feelings or thoughts, then verbal, written and artistic expressions share this

commonality. Each of these types of communication also uses symbols to convey a
message. Verbal communication uses different gestures or intonations to convey what is
said more clearly. Written corrmunication uses symbols such as punctuation marks,

underlines, bold letters, and the form of letters to create words themselves as symbols to
share thought. When placed in a certain form or pattern these symbols communicate

meaning and expression that can be defined as language. (Pitri, 2007)

Throughout history art has been accepted as a brilliant use of symbolic language through
visual documentation. This is evident as we review imagery frorn cave paintings, pottery,
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textiles, relief sculpture and canvases. The stories that are told through these visuals,
executed in many different mediums, are

full of life without a printed word of text.

Dating back to the Caves of Lascaux and further drawings comrnunicate to us today what
was important to the people then. (Eisner, 2003) Symbolic drawing can be a simple form

of communication for young students who have not yet learned how to write text or who
have language barriers or other expressive challenges. "Al1 children begin to draw before

they can write. But as they get older, their artwork naturally begins to include rnore
traditional forms of literacy, such as letters, words, and numbers, to further tell the story."
(McGhee, Slutsky. 2007 , p. 4) Therefore, enhancing literacy skills through teaching art
seems to be a brilliant cohesion of

two subjects.

Elements of Art and Literacy Development

Allan Richards's (2003) review of research suggests that being involved in visual arts
classes benefit language development. This is significant because not only does

it concur

that the subjects of literacy and art benefit greatly from one another but
investigates further as to why this is

it

also

true. Richard's writings on the importance of

learning how to use the elements of art such as

-

lines, color and shape are profound"

The creation of many differently types of lines are important when assembling symbols.

In art production students begin to exercise their ability in creating these lines that later
help them begin to form letters. U_nderstanding the names of different colors and being
able to identify them helps in story comprehension. For example,

if there is a red chicken

in the story students will be able to better identify the subject in the story to the subject in
the illustrations by knowing the color red. Understanding how different lines form shapes

t9

can help students in forming different letters and understanding positive and negative
shapes that surround them. An example

of working with positive and negative

shape

might he the practice of cutting a circle out of a piece of paper. The student will have

circle as well as a square piece of paper with a hole where the circle used to

a

be.

(Richards, 2003) It is clear that the study and understanding of the elements of art can be
easily translated to enhancing literacy skills.

trine Motor Skills and Art Production

It would seem that writing begins for all students by scribbling and drawing. The skills
necessary to draw and scribble are the same fine motor skills that are used in writing.

It

would be right then to not only allow, but more importantly, encourage students to
exercise these skills in the classroom. The art classroom has an abundant source of
materials that can make fine motor skill development fun and exciting. A sirnple material

for an art teacher to supply students with would be broken crayons. Because the crayons
are small the only way to use them is to hold them in the same way that is encouraged

for

pencil use. Students are almost tricked into learning to hold the writing utensil the correct
way while creating a work of art.
Pin punching is another excellent way for students to exercise the proper way to hold a

pencil. In this activity students hold a push pin and punch through a piece of paper on a
line drawing of a shape that might be for example, a circle or square or even an outline of
an animal. In order to get the image to punch out students need to punch the holes very

close together. This activity can be easily tied into art lessons rather than using scissors.
Other mediums and types of artwork can teach a myriad of things that are beneficial to
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literacy such as, dimension, patterning, placement, and composition. (IMardle, 2007)
These skills are useful in learning literacy skills of decoding, word patterning, and

placement or layout of the written word.

Critical Thinking and Art Production
Art production not only enhances and exercises the fine motor skills necessary in writing
but given the chance it allows children to develop the ability to problem solve. "In the
process of creating art, children are developing critical thinking skills and making

decisions about specifics. This is a valuable tool that they can apply to all areas of

learning." (Blumenthal, Loomis & Lewis,20Al) Empowering children with the ability to
make decisions when it comes to their personal expression allows them to become

individual thinkers and more importantly leaders. Too often in the elementary classroom
children are rewarded for conformity. It does not take long for students to become afraid
to take chances by saying what they think and further more to experiment with materials
to express themselves proudly. Critical thinking skills are vital throughout life. It is the
core of what is necessary for successful cornprehension, respectful listening, and literacy

growth. We, as educators, need to nurture the skills and empower students to think on
their own for artistic solutions and share their thoughts and ideas verbally.

Art Criticism
Art Criticism and Cogrdtive Skill Development
Cognitive skill development can be defined in terms of acquiring knowledge to enhance
literacy development through art skills. As it relates to art these cognitive skills can be

2.1

focused on the following areas- reasoning, memory, attention and symbolic thinking.

Attention to detail is required of students when viewing art to discern differences in
meaning just as it is required when decoding words. Memory is imperative when looking

skill is vital when students

at two different pieces and comparing and contrasting. This

begin to read in order to form words and then sentences

-

to remember previous letters

and words. Reasoning and symbolic thinking are both necessary in comprehending and

discussing what might be happening in a work of art. This helps students exercise the

skill

set to decode words later in their literacy development.

(Mid-continent Research for

Education and Learning, 1998)

Art Criticism and Vocabulary Development
Art criticism is a crucial part of the cognitive and emotional learning process of both
literacy and art. Teaching children how to think about a work of art and discuss what
they see involves multiple sensory skills. (Perkins , 1994) During an art critique students
learn definitions of words through description by identifying lines, shapes, colors and
textures. They learn how these elements connect and perhaps a deeper meaning of the
words through analysis. Through interpretation they learn to ask what the artist is trying

to convey through his/her work. This is important because it encourages discussion and
development of cognitive skills that aid in the process of learning how to cornprehend
what is read.

It is important for students to be encouraged to speak and express their viewpoint orally
through respectful discussion. The process of art critiques teaches students more than just
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the elements of art.

It exposes them to different cultures, races and religions that

are

depicted through art and perhaps raise questions. Through these discussions students are
exposed to and learn new vocabulary terms.

If we do not encourage respectful

conversation and understanding of different viewpoints we do our students a disservice

later in life. "Art is a language of visual images that everyone must learn to read. In art
classes, we make visual images, and we study images. Increasingly, these images affect

our needs, our daily behavior, our hopes, our opinions, and our ultimate ideals. That is

why the individual who cannot understand or read images is incompletely educated.
Complete literacy includes the ability to understand, respond to, and talk about visual
images. Therefore, to carry out its total mission, art education stimulates

language-spoken and written-about visual images. As art teachers we work
continuously on the developrnent of critical skills. This is our way of encouraging

linguistic skiIls. By teaching pupils to describe, analyze, and interpret visual irnages, we
enhance their powers of verbal expression. That is no educational

frill." (NAEA,2007,

para.3) Oral discussion can expose student's ears to many words that they may not be
able to read. This is important on many levels. One rsason may be to comprehend later
what they are reading.

If they learn a term

and can relate it to a discussion or personal

experience it will have a stronger impact, make an irnpression and be easier to recall later
when they can read such terms.

Skill Transfer: From Art Criticism to Other Area of Education
The most profound and latest research of how the skil1s learned from study and viewing

of art transfer to other subjects might be that of Philip Yenawine and Abigail Housen.
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Housen is a cognitive psychologist and Yenawine a museum educator and author.
[Together they] "created a systematic, inquiry-driven method using stage-appropriate art
to teach visual literacy." (Smith,2008, para. l1) Housen's idea was that "Children should
be taught to make meaning from images, just as they are taught to build meaning frorn

letters in a book." The result from the two working together is a curriculum called VTS -

Visual Thinking Strategies. This strategy focuses on teaching art by viewing images and
asking open-ended questions promoting discussion in the classroom and encouraging
students to look deeper into the image they are viewing. There are no incorrect answers

but rather observations, emotions and interpretations discussed. This allows students to
discuss with each other in a group, express themselves verbally as well as transfer this

knowledge and encouragernent to the production of their own art. This curriculum is
unique in the sense that it focuses on discussion among the class where the teacher acts
more as a facilitator rather than someone that throws facts out about an artist. This allows

children to be more engaged and to have an authentic learning experience. Each one of us
might see something different as we look at a work of art. Through discussion we learn
frorn each other the many different points of view and how to see things in another light.
Through their research "Housen found that VTS developed critical-thinking skills that
transferred to other settings-from group discussions to individual writing, for instance
and to other subjects."(Smith, 2008, para. 14)

A principal from

a school participating

-

in

the VTS program said, "VTS builds confidence and community. It enhances language,

corlmunication, and inquiry skills, it levels the playing field." (Smith,2008, para.10) As
stated previously, discussion in the art classroom is imperative in enhancing language and

literacy skills.
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Viewing art provides stimulation for students to think, colrlmunicate, problem solve and
question. "students who participate in arts learning experiences often improve their
achievement in other realms of learning and life. In a well-documented national study
using a federal database of over 25,000 middle and high school students, researchers

from the University of California at Los Angeles found students with high arts
involvement performed better on standardized achievement tests than students with low
arts involvement. Moreover, the high arts-involved students also watched fewer hours

of

TV, participated in more community service and reported less boredom in school."
(Ruppert, 2006, p. 8)
The power of art to inspire a passion in students to want to learn more is invaluable. Art

is such an influential force in the aspect of learning and growing intellectually. The Arts
Education Partnership wrote a brochure stressing the importance of art education for

improving student test scores. lTheir research concluded that] "Learning in the arts
helped students develop the sense that they can be agents of their own learning and that
they can make a positive change in their own lives and in their surroundings. It
contributed to their sense of self-efficacy and self esteem." The Arts Education
Partnership goes on to write "Teachers and district officials credited their school's arts
programs for the improved scores of students on standardized tests, including

improvement in reading and rnathematics." (Arts Education Partnership, 2005, p. 2) The
study of art truly creates leaders and forward thinking.
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Art

as Storytelling

Facilitating C-qmmunication and Storytelling Through Art

Throughout history many cultures have shared their past not only through storytelling.

"To be human is to be a storyteller. We use stories to define ourselves, to make

sense

of

our world, and to create community." (Bishop and Kimball, 2006, p. 28) We also use art
to define ourselves, make sense of our world and create community. Through art

criticism students can begin to act as detectives to unravel a story that may lie within an
image. The story may be different to each viewer. As teachers we can facilitate this story
development through conversation and art viewing and art production. Storytelling can

"stimulate and interest in reading", "reinforce oral and listening skills", "teach respectful

listening", "foster self-confidence and poise and assist in mental visualization." (Bishop
and Kimball, 2006, p.

29) Teaching

students to look deeper into the art they are viewing

for a story also exposed them to the opportunity to

teI1 a story

through their own artwork.

This exposure and practice will only enhance the assets of storytelling.
The powerful expressive imagery and vast amount of art throughout human history shows
the irnportance it has had. This alone should signify the value in relation to literacy.

History has shown us that our ancestors, painted, carved, etched, dyed, created pottery,
sculptures and architecture to share their feelings, desires, hopes and wishes in a language
that has transcended time. These languages are the same that children begin to develop
and enhance from day they are born. (Cornett, 2006)-

Visual art tells stories that can be heard long after the artist has passed. Art tends to be a
reflection on the experiences or observations of the artists. "Most art is metacognitive in
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nature. Metacognition is, by definition, self-reflection. Art is self-reflective. Ultimately,
art derives from the innate human capacity for self-observation. That is why art has been
so instrumental in defining cultural periods and in providing tribes with their self-

identifying symbols and allegories." (Turner, 2006, p. 5) Abigail Housen found through
her studies that young students viewing art tend to look for a story within the image. This
is true even with the most sirnplistic image. (Housen, 1998) This finding shows us that

this is perhaps a natural tendency of young students and rnust signal art educators to
embrace the opportunity of an engaged learner by encouraging literacy skills such as

storytelling through the process of viewing and discussing visual art.

Visual Documentation of Growth

Two well-known approaches to education that combine art and learning are the Reggio
Emilia and Project Approach. Both of these approaches use documentation

as part

of

their curriculum. In other words noting where the student was at the beginning of the year
and continuing to docurnent along the way to the end of the year to see the progression.

Documentation is viewed as an important tool in the learning process for the children and
teachers as well as the parents.

Art can be used in this manner

use of visual documentation to see how

as wel1.

It can be a brilliant

far students have come throughout the school

year in terms of their fine motor skills development as well as their symbolic expression.

"The Reggio Emilia approach uses the term "100 languages" to mean that children have
at their disposal 100 languages and many more to construct and corlmunicate their

knowledge." Through this approach students are encouraged to express themselves
2'l

through different mediums other than words. By documenting what students have
learned visually, progress and learning can be easily identified. "Artistic documentation
provides a visual representation of the child's development and learning while

communicating what children are learning to parents and the school community."
(Wardle,2007, p. 5) Because schools are filled with students that communicate and
comprehend at different rates, through different languages, learning styles or capabilities
the use of art can aid the teaching process allowing for students to process information
and work at their own pace. "The art making process helps individuals develop their

imagination and visualize images from words. The ability to create mental images of
what you hear or read helps you to comprehend and understand messages sent by

others."(Pitri, 2007, p. 34)

The process of creating and documenting gives students a hands-on learning experience
that they can clairn as their own. By making the experience true to the students it helps
them retain what was learned. Art gives students the ability explore, invent, discover,

grow and be irnmersed in what they are studying. It gives each student a voice of their
own through their creativity. Student artwork can be viewed as a personal reflection of
what they feel, know and see. (Linderman, 1997) This documentation can help educators
better communicate to parents, faculty, and community that are often focused on product,
the importance of growth through process.
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Creating a Literacy Rich Environment in the Art Classroom

How to bring literacy lessons into the art room
Acquiring literacy skitls may seem natural however, it is largely the environment and
teachers or parents that take what students know to the next level. Teachers must act as a

nurturing guide to facilitate the best experience. It is important as art educators that we
embrace every opportunity to immerse our students in an environment rich with things to

learn and absorb. Literacy skills can be brought into the art classroom in many different

forms. Young children can learn very easily through, what they may view as, playing.
Play provides opportunities for acquiring many cognitive skills. Although play is often
thought of in terms of "free play," dictated by the child, play can also be educationally
focused, guided by the teacher or parent to reach specific educational goals. (HirshPasek, Golinkoff and Singer, 2006) This can be translated into an art classroom the

following way. An art room could have an open easel for painting when students have
completed their work. The teacher may place a box next to the easel with small pieces of
paper to draw out containing a shape with the name printed underneath. Student

will

have

to start their drawing using this shape. For example, a student may pull the circle card out
of the box. The student then begins her painting with a circle and has to create the circle

into something else such

as the top

of

a cake.

This not only exercises problem-solving

skills but also exposes them to written language with a picture and allows them to
execute a concept. Another way that students can learn these skills through play in the art
room is by using a memory game that has famous paintings as the cards. This is an
excellent opportunity for students to learn skills necessary for beginning reading later. As
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educators we need to take note where students are exercising literacy skills, nurture that

behavior and facilitate it's growth. Children bring a lot of knowledge to the classroom
themselves frorn many backgrounds and it is imperative to draw from that background,
share with each other and expand on it.

Environmental print in literacy development is essential to recognize as an important
learning tool for students. Environmental print may be defined as print in surrounding
signage, food boxes, lists, labels etc. This type of print decoding can include color and

line and shape as use for emphasis or better understanding. For example, labeling
materials and areas of the art room such as, paint colors, the brush bucket with a line

drawing of a skinny brush or a thick brush, the sink and many others. Posters of famous
paintings lend themselves to great action or descriptive labels such as cloudy, rainy,
sunny, etc. Having a calendar in the classroom that has each number painted a different

color to create a pattern as they are laid out is an example of showing patterning and
teaching students to predict what comes next. Studying different types of art techniques
through environmental literacy can help in teaching students comprehension as well as

learning how to use these techniques to communicate themselves. Classrooms can be
steeped in environmental print to enhance literacy learning however

it is important to

note that each student may have a different environmental print experience at home and

in their world outside of school. It is imperative to realize that students need to
experience and practice the functional aspects of literacy. Again, recognizing that art is a

form of literacy gives students an opportunity to comprehend as well as express
themselves when they may not be able to in other forms.
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Another way to enrich an art classroom with literacy is to create a writing center. The art
room can be rich with visuals of different types literacy materials such as books,
postcards, brochures and the alphabet as well as writing utensils and different types

of

paper. Here they can experiment at their own pace with their writing skills. Often at this
age their writings are drawings but encouragernent of the use of the materials and

providing many examples of print will give students exposure to what is needed for
further growth. Creating a mail slot for each student to receive and give famous artist
postcards is an excellent opportunity to practice and exercise literacy skills. This can be
done as inexpensively as using toilet paper tubes for the mail slots. When children want

to give each other a note they can simply roll up the paper and slide it into the tube. Of
course this may be cumbersome for larger schools or classes but this could be easily
adapted to

work. Another obvious way to enhance literacy skills in the art room is of

course to read aloud.

"It's not too much to think that we can stir children's souls with

literature. Stories naturally engage young children's minds". (Shaw,2008, p. 1) Story
time is an excellent way to regain focus in a young classroom. Bringing books into the art
classroom to begin a lesson by reading aloud is a way to set the tone for a young class,
inspire creativity and refine the critical thinking skills necessary for viewing and creating
art and build on their storytelling skills later. It goes without saying that reading aloud
inspires storytelling, comprehension, vocabulary development and teaches children to use
books for pleasure and learning.

3T

Different Forms of Literacy

At this stage of technological development icons or graphics often are used to represent
something. Because of this it is more important than ever that we teach critical thinking

skills in the classroom so that students can better understand the imagery that surrounds
them. "There are many forms of literacy. In the 2l't century literate students will
demonstrate confidence in using all forms of communication, including technology, print
graphics and icons and the visual arts. Schools that deny students access to the arts

limit the ways in which

will

students can access meaning, learn, think, and communicate."

(Richards & Gipe, 2000, p. 39)

The importing of products from many countries lends itself to the teaching of visual
icons. For example, directions for assembly for a product from IKEA will come with
step-by-step drawings for assembly rather than traditional written steps in multiple
languages. This imagery saves on time, cost and communication barriers to make the

instructions universal through a visual language. This is not unique to IKEA and is
becoming a more accepted way of communicating things such as assembly or operating

instruction. "Business spends millions of dollars training employees in the literacies
required for effective practice, and this will continue as changes occur in the needs of the

workplace." (Booth, 2006, p. 14) A wonderful way to teach students how to create visual
instructions is to have them draw their own operating instructions for an invention that
they create. For example, a student may come up with an invention for a "marker re-

inker". The student can then draw out step-by-step instructions for how the teacher would
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get more ink into the dry marker. This involves priceless problem solving skills,

sequencing and ultimately cognitive learning vital to literacy development.

Summary

Early education is the time to build a solid foundation of literacy skills that students can
use throughout their education.

"Through [early] scribbling children: develop socially,

emotionally, cognitively, and physically. They develop self-concept, self-esteem, and
self-discipline. They communicate ideas and construct knowledge and develop language
and concept building. When children are involved in the creative process, they have

many opportunities to develop language, problem-solving skills, memory, and visual
perception. These art experiences show us the profound connections between children's
development and the creative arts, as we see again and again how the visual arts stimulate
the child's growth in every area: physical, ernotional, social, and intellectual." (I\tlcGhee

&

Slutsky,2OO7 , p.

M)

Learning the skills of literacy is a dynamic process. It begins with drawing. Children
create their drawings to be read as form of communication. Although the drawings may
be unrecognizable to the viewer, they are a rneaningful form of communication to the

child. Young children often scribble and pretend that they are "reading" what they

have

just written. Sometimes they are mimicking what adults do other times they are making
up what they would like to communicate. Soon they begin to create their own shapes

from scribbles in an atternpt to create letters. As students begin to learn the alphabet and
gain more control over the mediurn that they are using they begin to write letters

JJ

randomly or sometimes in patterns before they create words. Once they have learned the
alphabet and sounds they begin sounding out their own words phonemically to create
words. Literacy needs to be taught as a useful and meaningful tool for students to learn
and grasp. Young students naturally gravitate toward scribbling and drawing as a

beginning form of writing. By using art as a tool to further teach literacy skills it will
keep their attention and create a desire to learn more. Literacy is so finely integrated into
the learning process of art. For this reason the two need to be studied under an infused

curriculum together to enhance the learning possibilities of both subjects.

It is imperative to rnake the literacy learning process

a positive and attainable experience.

"Attitudes toward literacy may determine the level of engagement students will seek with
the text forms they encounter." (Booth, 2006, p. 14) Literacy is a necessity for growth

in

education and further in to higher paying jobs. It is a skill that bears more weight than is
given credit. The quality of literacy skills not only affects our schools, but our

communities, cities and nation. "Literacy is a foundation of citizenry in any language,

a

right of freedom. As we recog nizethe complexities of society's issues, we see the need

for "reading" at the deepest level, for recognizing the shades of grey between black-andwhite extremes." (Booth, 2006, p 14) Early childhood educators need to ernbrace the
opportunity to teach students literacy skilts through a visual art infused curriculum.
Teaching literacy skills through visual art is a chance to inspire students and make their
learning experience authentic and true to them. It is the authenticity of this teaching
approach that

will carry through beyond

the classroom doors into adulthood. We need to

give our students the gift of independence as it relates to literacy so that they are
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empowered to take their own higher learning path. We, as art educators, need to be
engaged in teaching literacy skills through an art curriculum to provide our students with
a solid foundation of literacy

skills that will make them soar through their school years

and succeed as literate adults in their working years. This

will

create successful schools,

communities and cities. Succeeding at a literacy infused art curriculum will irnpact our
nation in more ways than rising numbers and statistics. It will create mindful, empathetic,

emotionally and culturally aware students that know how to communicate by expressing
themselves and reading the needs of others-

The Process

As a student I have spent many months collecting research from various places relating to
the benefits of creating a literacy infused arts curriculum. As an art educator I have spent
an equal amount

on my

K-l

of time contemplating those benefits and the effect that they might have

students. I have had many discussions with professional peers and parents as

wel|. I have attended lectures relating to art and literacy and the two together. The
journey through this subject has been inspiring for a number of reasons. This research has
made me understand the impact that art can have on not only literacy skills but in many

other aspects of life learning as well. Art education is a vital element in acquiring literacy

skills at a young age. Art supports cultural, emotional and academic literacy skills that
create a foundation for student learning beyond reading and writing that impacts the rest

of their education which, as we know, continues for a lifetime. Through art, this
knowledge, experience and exposure can foster empathy and awareness that

will

influence positive community development in the long term. This research has left me
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with an optimistic belief that there is opportunity for all children to learn literacy skills at
an early age and embrace them

with their own vigor if provided with the rich

environment and passionate, nurturing facilitator to guide them along the way.

The trinal Product
The final product that has developed from this time spent immersed in the subjects of

literacy and art is a curriculum containing sixteen lessons for

K-l students.

Each lesson

meets standards in both literacy and art. The sixteen lessons are broken down into sets

of

four for each of the following art elements - color, line, shape and form. The curriculum

flows from one lesson to the next straightforwardly and creates scaffolding along the way
to support students in their new experiences with art and literacy skills. Gradually
throughout the sixteen lessons the scaffolding naturally wanes as students begin to soar

with their new abilities. This curriculum carefully integrates literacy skills into art lessons
that will impact

K-l

students in their fine motor skill

ability as it relates to reading,

writing and speaking language through vocabulary development by discussing many
different works of art and illustrations. Each lesson begins with a children's book to read
aloud and follows with viewing and discussing images of artwork or illustrations finally
leading into a related project that implements teaching literacy skills. I have focused on
the following four areas of literacy in my art lessons.
1. Vocabulary Development

Researching these subjects has taught me that the practice of producing, as well as,

viewing and discussing art can help young children with literacy skills in terms of
expression, communication, critical thinking and cognitive learning. These skills are
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imperative in literacy development as it relates to vocabulary developrnent. It is
important to facilitate discussion among students about the work that is viewed and use
descriptive vocabulary when referring to works of art to enrich language skills and
empower students to do the same.
Ways to implement this in the classroom
1. Read aloud

-

to the class. Students will hear new words and begin to understand the

context of how to use them.
2. Discussing and viewing many different styles of artwork. Students will hear new
vocabulary from you as well as their peers when viewing and discussing artwork.
3. Labeling the classroom art supplies. Students

will learn to recognize words and

associate them with the art supply for example, a bucket labeled brush

will

soon be

recognizable as the word for brush.

2. Decoding
Mid-continent Research for Education and Learning (1998) describes the importance of
cognitive skills in acquiring literacy skills: "Reading and writing rely on a specific set of
cognitive skills such as attention, memory, symbolic thinking, and self-regulation. As
children learn to read and write, they continue to improve these skills, making them more
purposeful and deliberate. Deliberate attention is required to differentiate between letters,
even if they look alike, and to isolate specific portions of a word for encoding or
decoding it. Children must remember the previous words as they decode the subsequent
words in a sentence. If they do not make a purposeful attempt to remember, they cannot
extract what the sentence means. Writing and reading both use symbols and

3t

if children

cannot think symbolically, they cannot learn to manipulate letters and words." Viewing
art exercises attention, memory and decoding. When students view art to discuss they
decode many different types of symbols to tell a story and better understand what the

work is expressing. As they look at shapes and begin to understand how lines put together
create these shapes they are decoding in a similar way that they need as they understand

the nuances between letters and words. Working with viewing and creating patterns in art
can exercise memory that helps when creating sentences and stories in writing.

Ways to irnplement this in the classroom

-

1. Have students "read" different patterns

pattern. For example,

in artwork and find the next piece to the

if a work of art has a triangle,

square, circle, what comes

next? After viewing many patterns have them create their own.
2. Read stories aloud that have repetitive words and have students say out loud the

word that comes next.

3. View and discuss many works of art to decode or tell the story of what is seen.
Students will use critical thinking skills to unveil the story that is behind a
painting.

3. Story Structure and Storytelling

Storytelling through art is found in almost every piece of work that is viewed. As far back
as cave paintings people have been

trying to communicate story through art. People used

art to corlmunicate for many different reasons such as,

religion-to

express themselves

to their Gods, for documentation-of marriage, death, wff, etc. or to simply share their
thoughts.

K-l

students are at a wonderful age to not only share stories with but to listen to
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them tell their own. At this age art and storytelling is less inhibited as it may be for
adults. Both forms of expression have an authenticity that is rapidly lost as students go

through school. Encouraging and empowering students to tell their own stories of what
they see when they view a work of art is excellent preparation for creative writing later in
education. The process of telling stories along with hearing stories can help students learn

how sentence and story structure work.
Ways to implement this in the classroom

l.

-

Viewing and discussing art is an excellent way to begin to tell stories. Students use
critical thinking skills to create a story of what they are seeing.

2. Having students

create their own sequenced book by using illustrations. They can

then tell the story aloud and show the pictures.

3. Reading stories aloud in the classroorn. When students

can hear stories they begin

to predict what might happen through stories as well. "Reading" stories without
words is also a great way for students to use their critical thinking skills and
develop a better understanding and skill for storytelling.

4. Fine Motor Skill Development
There are endless possibitities for exercising fine motor skill development in art
education. The simple use and technique of holding a paintbrush can be easily transferred
to holding a pencil. Working with scissors can be complex exercise of coordination skills
when first introduced however; the process of learning how to master the scissors is what
should be celebrated rather than the end product. Skills as simple as sequential drawing
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can be important in not only fine motor

skill development but also understanding story

structure
Ways to implement this in the classroom

l.

-

pin punching exercises. This is when students lay

a

line drawing on top of a piece

around the line
of carpet. They then use the pushpin to carefully punch all the way

skills
drawing. The effect is similar to cutting but the control and fine motor
necessary for this are the same used in holding a pencil'
use the
Z. painting exercises. Have students do a painting exercise where they must

have them
brush and create the thinnest line possible, then the straightest- Next
create a curved line or a zigzag. Holding the brush and controlling

it to create

specific lines will enhance their skill level in holding a pencil.

Feedback
read, and well
To ensure that the lessons that I constructed were practical, easy to

work. From their
integrated I had a team of art education professionals review my
that was made
feedback I refined my lessons to reach a higher potential. One suggestion
at the end of each lesson'
was to include specific questions to ask students when assessing

to begin an
I made a modification to my lesson plans by including a few questions
assessment conversation

with students'

I also received feedback that the lessons

are quite involved and may perhaps need to be

classroorn and school
broken into two parts to meet time frames. Understanding that each

I wrote this
may have different time frames and guidelines for their art program
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curriculum with the ideal set of variables in mind. By this I mean that I have written the
lessons to

fit the perfect amount of time, materials,

and space needed to complete the

projects. Currently I work in a small private school with a lot of flexibility in time and
rnaterials. Since this is what I know and where I intend to use this knowledge I have
constructed the project to fit that need.

I have taken into consideration the feedback that I received from my review team and
note that these lessons may not suit the time frame of most art classes in public schools
however, they can be easily broken up into two day lessons or in some cases three day
lessons to meet the needs of any schedule. When

I asked the review team whether this

was sornething they thought needed to be revised they each had different time frames and

specific needs. The conclusion was reached that practicing art teachers would be able to
make the adjustments necessary to fit their set of variables from what is constructed in
these plans.

Reflection

My journey through this process has been nothing short of inspiring. There are numerous
applications for art throughout education. Most importantly what I have found is that the
study and production of art itself teaches literacy skills. The careful thought to integrate

literacy lessons into art will enhance the experience of learning how to read or write.
Even the simplest of art lessons engage the learner to activate the abilities needed to learn

literacy skills.

4t

One of the biggest inspirations in my research was that of Abigail Housen and Philip

Yenawine. I attended a lecture by Philip Yenawine at the Minneapolis Institute of Arts.
This lecture was about the Visual Thinking Strategies that came from his studies with
Housen. It was invigorating. I left feeling like I wanted to teach the world this process.

Yenawine said during the lecture "we need art". In countless ways this is true. Human
beings have a necessity for artistic expression. I fear where the world would be without it.

I cannot say that I will ever be done studying this subject as it fascinates me how the
history of art and literacy go hand in hand. I have appreciated the journey of studying this
subject and how much I have learned along the way. It has made me aware of the srnall
details in learning that my students achieve daily. The way that young children process

information and learn from each other and their surroundings is amazing.

In my first class at Augsburg, Orientation to Education, I wrote in my portfolio statement
that one day I would like develop my own small art school. I wrote that I wanted to be
able to expose students to nature, the effect we have on it and how to respect it through
creating a garden and documenting the growing process through a series of drawings. I

wrote that I didn't want my school to be exclusive or unaffordable to families that may
need alternative education.

I wanted to make

art a positive learning experience that

engages the whole child and embraces who they are. Today

I still have a desire to have

my own little art school where I can inspire students in their creative abilities and enable
thern to grow through their expression in art, gain an appreciation for the environment
cornpassion for each other. After researching the subject of art and literacy together I
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would like to have a literacy rich art room that provides students an opportunity to use a

writing center, an art library, a computer to look up information and images about
different artists and encourage discussion among the class to teach vocabulary, speaking
skills and most importantly respect among one another. It is through discussion that we
learn frorn each other much more than subject matter but how the world is made up of
many different views. It is vital that we teach thoughtful discussion and respect to our
students to create wonderful adults. Through the vast history of art where the contents are

rich with different cultures, beliefs, and styles we can teach students how to speak

thoughtfully and respectfully by discussing what is viewed.

Moving forward in my career I will continue to teach with intention and be aware of
every aspect of a lesson and opportunities that they present to teach not only art, but also

literacy ski|ls. I will take advantage of the turns that my students take me on as chance to
Iearn myself and modify my lessons to

fit the necessity of the group. I will continue to

integrate literacy into my art lessons and engage the students in discussion and aide in

facilitating discussion between themselves. I will strive to teach the importance of the
process or the journey of the product, because,

it is that which teaches the most.

As the world continues to change the necessity for educators to follow along continues

as

well. It is critical that students are taught a foundation of literacy skills in order to
continue to grow their ability. Literacy is a dynamic learning process that continues to

evolve for each person throughout our lives. It is important to note that there are aspects
of teaching that continue to emerge out of changing times/technology. As educators we
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need to understand and respect these changes to give our students the education that they
deserve.

I intend to continue to research for the best practice in art and literacy

throughout my career to provide my students with an outstanding education that will
create a foundation that can support their needs.

This is a journey that thankfully will not end. There is much to be learned from each
other at any age. Children are a wonderfully active group of people to learn from. I am

often amazed when I leave the classroom not about what I was able to teach them but
more often what they have taught rne, effortlessly.
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Becoming Literate Through

Art:

Literacy Infused Art Curriculum
16

[K-1] Literacy Infused Art Lessons

Amy Wagner

Becoming Literate Through

Art:

Literacy Infused Visual Art Curriculum
Sixteen K-1 Lessons

The intention of this curriculum is to help infuse literacy skills into the learning practices
of art while teaching students how to think independently by expressing themselves not
only through their visual work but orally as well.
Each lesson begins with an age appropriate storybook as well as a look at specific works
of art related to the project. This stimulates conversation, allows for a more focused
discussion to expand vocabulary and build a base of knowledge for the project as well as
teaches how to connect visual expression with verbal expression. The curriculum is
broken down into four sets of four lessons. These four sets use the elements of art as a
foundation for the lessons that are as follows- color, line, shape, and form. Included at the
beginning of each set are macro-objectives to be measured throughout the year.

With the understanding that each classroom has different needs, time frames and
materials these lessons can be altered to fit accordingly. Some lessons may need to be
divided into two or more days depending on class size or time. It is important to
remember that the goal is not merely to complete the lesson but to have students gain
insight, inspiration and skitl through exposure to new materials and techniques as well
to create a scaffold for them to move to the next level of artistic and literacy

as

development.

This plan provides examples of how to bring literacy into the art classroom through
individual lessons. However, below are some other activities to consider throughout the
year to continue to irnrnerse students in literacy.

.

Create a word wall with new vocabulary terms learned throughout the year.

.

Incorporate a think/pair/share component for students to give oral comments to each
other to practice vocabulary.

.

Have students share/present their work with the entire class on occasion and take
questions from each other,

.

Invite others within the school and/or parents to see the gallery of work selected by
students. Have students dictate short artists statements or write titles to hang next to the
work.

.

Have a writing center set up in the room where students can write and create art cards
for each other or bring home to share or send to someone else.

2-A

.

journal at the end of the week with one new word learned for students to print
then draw a picture of what it means to them.

.

Have a classroom traveling mascot. For example, a bear that goes home with each
student for a week with a journal that parents can help students write a story of what the
bear did for the week they were with them and students can illustrate the story.

.

Create scavenger hunts for letters and small words through recycled materials such as
magazines and newspapers to do during free time.

.

Have students create a recycled alphabet board. Using magazines and newspapers to
cut out letters and paste in order of the alphabet onto a board.

.

Throughout the year have students create a classroom alphabet book by cutting pictures
out of rnagazines that begin with the letter on the page.For example, 'A' would have
apples, avocados, ants etc, cut out and pasted on the page.

.

Later in the year create story puzzles by using an illustration or work of art and
developing and printing a 4-5 word sentence that relates to the image. Then have the
same words in the sentence printed, cut and mixed up for students to match against the

Create

a

sentence above.

.

Create a rhyming board to continue throughout the year. Have an image of a dog with
the word then an image of a log with the word next to it. Students can create their own
drawings as they come up with rhyming words to hang on the board to contribute.

Enjoy the process of watching your students learn and grow while they discover a whole
new world through viewing, discussing and creating art.

3-A

Part 1:

Color

l. Color Wheel
2. Complimentary Color
3. Warm and Cool Color
4. Tints and Shades

4-A

PART 1: COLOR MACRO OBJECTIVES
Targef age:

tK]-l

II. Purpose and Macro-objectives:
The student will have an understanding of color theory including color mixing.

The student will begin to recognize beginning letters and sounds to names of colors.
The student will participate in classroom discussion regarding what was read in the story
and what was viewed in illustrations or supplemental artwork including new vocabulary
terms.
The student will be able to follow multiple step directions
The student will be able to recognLze upper and lower case letters

MN Standards
VISUAL ART

II. CreateiMake

Standard l: Create/make in a variety of contexts in the art area using the artistic
foundations
l. Make artworks to express ideas

IV. Respond/Critique
Standard: Respond to and critique a variety of creations or performances using the

artistic foundations.
1. Describe the characteristics of a variety of artworks.

II. Create/lVlake

V.

Standard 1: Create/make in a variety of contexts in the art area using the artistic
foundations
l. Make artworks to express ideas
Respond/Critique
Standard 1: Respond to and critique a variety of creations or performances using the
artistic foundations.
1. Describe the characteristics of a variety of artworks.

READTNG
I. Reading and Literature
Standard: The student will listen to and begin to read and understand gradeappropriate English language text.

E. Handwriting

l.

and Word Processing
Write left to right and top to bottom

5-A

2. Print his/her first and last names.
and Viewing
will speak clearly and effectively for a variety of purposes and
The
student
Standard:
audiences and actively listen to, view and evaluate oral communication and media
Speaking and Listening
1. Participate in and follow agreed-upon rules for conversation and formal

III. Speaking, Listening

A.

discussions

2. Follow two-step directions
3. Communicate needs, feelings and ideas to peers and adults
4. Respond orally to language patterns in stories and poems
5. Use voice level appropriate for language situation
6. Ask and respond to questions
B. Viewing
Standard: The student will become familiar with the structure of printed material
The student will follow print (words and illustration) from left to right and top to

bottom
2. Listen to and look at literature for personal enjoyment
Assessments throughout the school year:

By October each student will be able to mix and create new colors without assistance.
By December each student will be assessed on their ability to recognize the difference
between upper and lower case letters and print their name using the proper letters.
By March each student will be able to complete a multiple step project without direction.
By March each student witl be assessed on their ability to recognize beginning letters and
sounds of single-syllable words.

6-A

I. Color wheel
Target age:

1-A

[K]-l

Purpose and objectives:
The student will have an understanding of what the three primary colors are and how to
mix them together to create three secondary colors.

Given a verbal question the student will be able to identify the primary and secondary
colors and which two primary colors were used to create a secondary color.
Given a written question (see attached color mix worksheet) the student will be able to
identify the primary colors.
Given a written question (see attached color mix worksheet) the student will be able to
identify the secondary colors.

III. MN Standards
VISUAL ART

I.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical skills of
the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of rnedia

I. Artistic Foundations
Standard l: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape

II. CreateAvlake

Standard 1: Create/make in a variety of contexts in the art area using the artistic
foundations
l. Make artworks to express ideas

READING

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate English
language text.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction

8-A

3. Use words to describe actions

4. Learns new words through instruction

C. Comprehension
will listen to and understand the meaning of the text
from illustrations and story content

Standard: The student
1. Make predictions

2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions
2. Respond to literature using details from the story to make personal connections

m.

Speaking, Listening and Viewing
The student will speak clearly and effectively for a variety of purposes and
audiences and actively listen to, view and evaluate oral communication and media
A. Speaking and Listening
1. Participate in and follow agreed-upon rules for conversation and formal
discussions
2. Follow two-step directions
3. Communicate needs, feelings and ideas to peers and adults
4. Respond orally to language patterns in stories and poems
5. Use voice level appropriate for language situation
6. Ask and respond to questions

B. Viewing
Standard: The student will become familiar with the structure of printed material
l. The student will follow print (words and illustration) from left to right and top
to bottom
2. Listen to and look at literature for personal enjoyrnent

Materials/Resources
Book: "Mouse Paint" by Ellen Stohl Walsh
Description/Summary: Three little mice discover three jars of paint, red, blue
and yellow. They begin playing in the paint and mixing colors.
Red tempera paint
Yellow tempera paint
Blue tempera paint
Brushes
Water buckets
White paper plates Z per student (one for the turtle and one for the palette)
Green construction paper pre-cut to circles and squares
Glue sticks

9-A

Vocabulary work sheet

Vocahulary List
Primary colors - red, blue, yellow
Secondary colors - green, purple, orange
Color wheel

v

lnstructional Strategies and Student Activities
Entrance Activity:
Read the book "Mouse Paint" by Ellen Stohl Walsh aloud
Toward the end of the book have the students say out loud what color the
mice are mixing as they can see it in the illustrations.

Anticipatory Set:
Talk about the three colors the mice began with = the primary colors.
Then discuss the three colors the rnice mixed = the secondary colors.
Sequence of Instruction - lnstruction Syntax
Explain to the students that they will be creating a color wheel. Discuss
what a color wheel is and show example. Today the color wheel that the
students will create will look like a turtle and explain that we will be doing
it together as a class so it is important to follow directions with good

t.

listening skills.

2. Show an example of a color wheel again (not in the shape of turtle)
3. Begin by having each student write his or her first and last name on the
back of the paper. Have name labels w/ project description to place on the
back when students have completed the project.
4. Then demonstrate and have thern glue a circle at the top of their paper
plate - holding and counting to 10 to make sure it is adhered then four
squares around the plate for feet of the turtle color wheel they are about to
create.
5. Next discuss some of the important skills needed when using a brush.
Keeping the colors bright by cleaning the brush in between colors and how
hard to press the brush - describe using the brush like you would use a
feather. This will give students the idea that it needs to be a light touch.
6. Ask the students what they think rnight happen if you did not rinse your
brush in between colors?
7 . Ask the students what they think might happen if you pushed the brush too
hard into the paint.
8. Show them examples of both.
9. Begin by having the students paint a circle in the air (without paint on
their brush) with their brush.
{'Y"
10. Having students follow your lead - start with Yellow. Say the sound
and write the letter on the board then have students guess which color you
will begin with. Next paint a small circle under the head of the turtle.
10-A

11. Next go to the turtle's back right leg and say the sound "B" and write the
letter on the board and have them guess the color that is next then paint
blue.
12. Next go to the turtle's back left leg and say the sound "R", write the letter
on the board and have them guess which color is next then paint red.
13. Now ask the students if they recognize what these three colors are called
as a group or family? These are called Primary colors and you cannot mix
any other colors together to get these three colors.
14. Explain that they will now be working on secondary colors and start by
working on the space between the yellow circle and the blue circle. Help
them recall from the book what the mice created after mixing these two
together. Then explain/ demonstrate how to mix on the "palette" being
certain to clean brush in between color dips.
15. Let them create green and paint a circle in between the Y and B space
1,6. Next move to the space between Y and R and do the same as step 14 and
15 only creating orange instead.
17 . Next move to the space between R and B and do the same as step 14 and
15 only creating purple instead.
18. Now we have completed the color wheel by adding our three secondary
colors"
19. Students will put their brushes in the bucket on the table and teacher will
collect. The turtles will be collected to dry and the disposable palettes
will be thrown away. After cleaning up together students will gather in a
circle on the floor with pencils and their marker box to review the lesson.
20. Each student has a worksheet (see attached). Review, with the book
Mouse Paint in hand, what two primary colors rnixed together make
Orange, Purple and Green. Have the students follow along and say the
first letter in the first box is "R". Have them color the box in with the
marker that starts with the letter R. Complete the worksheet together with
the first two colors for each one then have them raise their hand to answer
what they think the secondary color is that can be made from the two and finally color those is as well.
Closure:
Review the goals of the assignment and ask for feedback from the students.
Review the primary colors - red, yellow, blue and the secondary colors purple, orange, green. Let thern know how well they did with the use of the
brush and keeping the colors bright by rinsing between colors.

VI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the color wheel project as well as the color
mixing worksheet.

I 1-A

VII. Actual Student Assessment
Each student will be assessed on his or her participation in the discussion as
well as completion of a color wheel.
Each student will be assessed on their ability to follow direction, complete the
project and express what they have learned about color mixing through their
finished color wheel and/or verbally as well as through the worksheet
completed together.
The following questions may be asked for assessment purposes
1. What two colors mixed together create Orange? Purple? Green?
2. If you mix blue and yellow what color do you create? Red and blue?
Yellow and red?
3. What are the three primary colors? The three secondary colors?

12-A
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Color Wheel

14-A

2. Complimentary Colors
Target age: K-1

15-A

II. Purpose and objectives:
The student will have an understanding of what complimentary colors are and why artists
use them
The student will have an understanding of the style of pointillism

Given a verbal question the student will be able to identify at least three complimentary
color combinations. i.e. - purple and yellow, blue and orange, red and green with use of
the color wheel

With the use of the color wheel the student will be able to identify the color by finding
the correct sound or letter that matches by completing a written worksheet using markers
(see worksheet below and color wheel)

III. MN Standards
VISUAL ART

I.

ArtisticFoundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
l. Identify and use the basic tools and rnaterials of a variety of media

I.

ArtisticFoundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape

READING

I. Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).

1. Identify beginning consonant sounds in single-syllable words.
2. Identify and name uppercase and lowercase letters of the alphabet

A.

Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.

l6-A

l.

Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Learn new words through instruction

C. Comprehension
Standard: The student

will listen to and understand the meaning of the text

l. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension
D. Literature
Standard: The student will read or listen to a variety of texts
2. Identify main characters and story events and actions
3. Respond to literature using details from the story to make personal connections

Materials/Resources
Book: Mouse Magic by Ellen Stohl Walsh
Description/Summary: A mouse meets a wizard that begins to show him
combinations of colors that seem to vibrate when together. The mouse soon
discovers that it is not the wizard creating this vibrant activity among the
colors but the colors themselves that seem to be electric because the
combinations are complimentary colors.
Overhead projector
Overheads of images listed below by Seurat and Signac
Image: Paul Signac's "The Papal Palace, Avignon"
lmage: Georges Seurat's "Sunday Afternoon on the Island of La Grande Jatte"
Watercolors
Brushes
Water buckets
White paper 18long,5.5 wide folded to three equal parts
Vocabulary work sheet
Pencil
Leaf tracers
Yellow, orange and red cards

Vocabulary List
Complimentary colors
Prirnary colors
Secondary colors

Pointillist

fi-A

v

lnstructional Strategies and Student Activities
Entrance Activity:
Review the last lesson discussing the color wheel, prirnary colors and
secondary colors. Use visual aid of color wheel while talking about this.
Discuss the concept of complimentary colors. Using the color wheel
demonstrate how cornplimentary colors are across from each other on the
color wheel. i.e. Green is across from Red, Purple is across from Yellow and
Orange is across from Blue.
Explain that you will be reading a book that is about complimentary colors.
Read the book "Mouse Magic" by Ellen Stoll Walsh aloud. At the beginning
of the book show a color wheel. Remind students to focus on the illustrations
as well as what is being read. Reference the color wheel when needed while
reading the story.

Anticipatory Set:
After finishing the book show examples of pointillism - Paul Signac's "The
Papal Palace, Avignon" 1900 and Georges Seurat's "Sunday Afternoon on the
Island of La Grande Jatte", 1884-1886. Discuss with the class what they see in
these paintings. Talk about the pointillist style of painting and how the artist
used complimentary colors next to each other to make the image stand out
more. Show close up examples of Seurat's painting on overhead projector to
give a better understanding and so that the students can see how close the dots
of paint are together. Talk about how complimentary colors make each other
look more vivid and bright and many artists used colors like these together in
paintings to make their paintings more "alive". Reference the illustrations in
the book "Mouse Magic" as well.

Sequence of Instruction

- Instruction

Syntax

1. After cornplimentary color discussion, pointillism viewing and discussion
and story on the floor let the students know that they will be painting
today using complimentary colors and briefly review some good paintings
skills - cleaning your brush in between colors, using the brush as if it were
a feather and not pushing hard, holding the brush like you would hold a
pencil.
2. Have students go back to their desks where the newspaper, paints, water,
brushes, tracers, and white paper 18 long, 5.5 wide folded to three equal
parts have been set out.
3. Have students write their first and last name on the back of the paper. Have
name labels w/ project description to place on the back when students
have completed the project.
4. Begin by posting a color wheel on the board and reviewing that the
complimentary colors are opposite each other on the wheel.

l8-A

be creating three leaf paintings. Students will begin
by tracing one leaf into each box on their paper.
Discuss what colors leaves are in the fall. Talk about the family of warrn

5. Explain that they will
6.

colors.
The leaves will be painted warm colors. Ask students what one warrn color
is. Ex: answer yellow- Together (writing the letters on the board as well)
students will write with a pencil the letter 'y' in the first leaf shape, then
'o' in the next for orange and 'r' in the next for red.
8. After the leaves are traced and labeled they will begin by painting the
inside of the leaves - Following their letter marks yellow for 'y' and so
on. Painting all the leaves the warm colors.
9, Next explain that the background in each box will be the complimentary
color of the leaf. Together (writing the letters on the board as well) have
students use their pencil and very carefully write with pencil the first letter
of the complimentary color i.e.: 'p' for purple behind the yellow leaf, 'g'
for green behind the red leaf and 'b' for blue behind the orange leaf. Refer
to the color wheel again so that they can reference this when they need to.
10. Cruise the room to make sure students understand the concept and
comment on how the complimentary colors look together when painted so
closely. Encourage great brush use and clean paint colors by
complimenting their work and techniques.
I 1. When students are finished with their paintings they will put their brushes
on their desks and their paintings in the designated drying area.
IZ. Have students gather on the floor their markers and complimentary color
worksheet.
13. Go through the work sheet together having students color the box with the
appropriate color that matches the letter. i.e. if the letter is 'r' they will
color it red. Next have them use the color wheel and color the box
opposite of its compliment. (in this case it would be green)

1

.

Closure:
Review complimentary colors and reference the color wheel and book read.
Review the goals of the assignment and ask for feedback from the students.
Let them know how well they did with the use of the brush and keeping the
colors bright by rinsing between colors.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the painting assignment mentioned above as
well as the cornplimentary color worksheet.

VII.

Actual Student Assessment
Each student will be assessed on his or her participation in the discussion
well as the project.
19-A

as

Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly.
Each student will be assessed on their ability to express what they have
learned through their painting, verbally and/or through the worksheet.
The following questions may be asked for assessment purposes:
l. What is the complimentary color of red? Yellow? Blue?
2. Why do artists use complimentary colors together?

20-A
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3. Warm

and Cool Colors

Target age: [K]-1

23-A

II. Purpose and objectives:
The student will have an understanding of what the warm and cool colors are and why
artists use them in their work

Verbally given a color, the student will be able to identify the color on the color wheel
and where it belongs i.e. in the warrn or cool color family.
Given a verbal question the student will be able to identify three warm colors and three
cool colors on the color wheel
Using the color wheel the student will complete a landscape painting using either warrn
or cool colors
The student will be able to recognize the first letter of a color by sound and using the
color wheel (see worksheet below)

VISUAL ART

l.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

I.

ArtisticFoundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape

READTI{G

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

B. Vocabulary

Expansion
The
student will use a variety of strategies to develop and expand
Standard:
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. IJse words to describe actions
4. Learn new words through instruction

C. Comprehension
Standard: The student will listen to and understand the meaning of the text
2. Make predictions from illustrations and story content
3. Write or draw a response that demonstrates comprehension

24-A

IV.

Materials/Resources
Book: Clever Chameleon by Alison Lodge
Description/Summary: Jungle animals try to find the camouflage chameleon
through the story. This book looks at pattern of animals, shape and texture as
well.
Watercolors
Brushes
Water buckets
11x17" white paper
Black paper for backer 12x18
5x7" white paper to draw chameleon on
Scissors
Black crayon
Image of Le Maitre d'Ecole by Rene Magritte (cool example)
Image of The Promendades of Euclid by Rene Magritte (cool example)
Image of Haystacks by Monet (warm example)
Image of Two Camels and a Donkey by Paul Klee (warm example)
Warm and cool color table worksheet -see attached

Vocabulary List
Primary colors
Secondary colors
Warm and cool colors
Pattern
Scene

Landscape

Horizontal
Horizon line
Camouflaged

v

lnstructional Strategies and Student Activities
Entrance Activity:
Review the previous lessons of color wheel, primary colors and secondary
colors and complimentary colors using the color wheel as a visual aid. Hang
the color wheel up on the board to refer to during lesson.
Read book "Clever Chameleon" by Alison Lodge and discuss through the
story the different colors and how the chameleon is camouflaged through the

book.
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I
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Anticipatory Set:
Look at the images listed above individually and discuss with students. Ask if
they think this is a warrn or cool place or painting. Ask why? The goal is have
them understand that the color is what makes us think that it may be a warm
or cool place. Discuss the word landscape and scene.
Using the color wheel show students that the cool colors are on one side of the
wheel and the warm colors are on the other side.

Sequence of Instruction

- Instruction Syntax
1. After reading the story and discussing warrn and cool colors explain to

students the project will be to create a horizontal landscape scene where a
chameleon is living with either cool colors or warm colors. For example if the
chameleon is in a warm place they would use yellow, orange and red to paint
their scene if it is in a cool place they would use blue, purple and green. After
their landscape scene is complete they will be gluing their chameleon on that
they have drawn and cut out separately.
2. Reference the color wheel and remind them that warm colors are on one side
and cool colors are on the other side.
3. Keeping the color wheel on the board have students go back to their desks
where items needed to complete project have been passed out. And have them
begin by writing their first and last name on the back of the large piece of
paper. Have name labels w/ project description to place on the back when
students have completed the project.
4. Next have students fold their paper in half the horizontal way so that they
have a fold line to use as a horizon line in their painting.
5. Have students begin by drawing the outline of their landscape scene with
black crayon. Remind them they don't need to color anything in with black
because they will be painting it.
6. After they have completed the drawings have them begin painting by choosing
either warm or cool colors. Remind student of good brush use while paintingto hold the brush like a pencil and lightly like a feather and to clean brush in
between colors to create bright images.
1 . Cruise the room to make sure students are understanding the concept and
comment on how the warm or cool colors look on their paintings.
8. After the paintings have them draw their charneleon on the 5"x7"paper, cut
out and glue to their landscape scene.
9. When they are completed have students put them in the designated drying
area.
10. Next have thern gather on the

floor with their marker boxes and a warm/cool
color worksheet. Instruct the class to create a pattern in the square with marker
by listening to the clues of the beginning sound that you say and if it is a cool
or warrn color. Example: Create a pattern in the first square with the cool
color that begins with the letter 'B'.
26-A

Closure:
Review the goals of the assignment and ask for feedback from the students.
Review the primary colors - red, yellow, blue and the secondary colors purple, orange, green. Review warrn and cool colors. Let them know how well
they did with the use of the brush and keeping the colors bright by rinsing
between colors.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the painting assignment mentioned above as
well as the warm/cool color worksheet.

VII.

Actual Student Assessment
Each student will be assessed on their participation as well as their ability to
follow direction and complete the project listed above using the tools and
medium properly.
Each student will be assessed on their ability to express what they have
learned by their painting, verbally and/or through the worksheet.
Each student will be assessed on their comprehension of the story and warm
and cool colors through discussion as well as through completion of the
project and worksheet.
The following questions can be asked for assessment purposes:
l. Can you name three waffn colors?
2. What are some things that make us think of warm colors?
3. What are some things that make us think of cool colors?

2'7-A

\{arm and Cool Color Table Work

Sheet

Read aloud Example instruction: Create a pattern in the first square with the cool color
that begins with the letter 'b'

I

28-A

rfirefiE crrlsr$

c#$l **lors

29-A

4. Tints

and Shades

Target age:

30-A

K-l

Purpose and objectives:
The student will have an understanding of a printmaking technique
The student will have an understanding of thick and thin lines, as well as different types
of line i.e. zigzag, curve, angled, straight and why artists use them
The student will have an understanding of pattern and repetition
The student will have an understanding of tints and shades in color
Students

will begin to be able to recognize

and sound out letters with assistance

lII. MN Standards
YISUAL ART

I.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical skills
the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

of

I. Artistic Foundations
Standard 1: Demonstrate knowledge of the foundations of the att area
l. Dernonstrate knowledge of the elements of color, line, and shape

ilI.

PerformiPresent
Standard 1: Perform/Present in a variety of contexts in the art area using
foundations
l. Select artworks for display based on criteria

the

artistic

READING

L

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate English
language text

A.

Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
5. Learn new words through instruction

3t-A

C. Comprehension
Standard: The student will listen to and understand the meaning of the text
l. Make predictions from illustrations and story content
2. Write or draw a response that dernonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions
2. Respond to literature using details from the story to make personal connections
3. Listen to and look at literature for personal enjoyment

Iv

Materials/Resources
Book: The alphabet tree by Leo Lionni
Description/Sumrnary: The letters on an alphabet tree, torn and tossed by the
wind, find strength in banding together to form words. Then a clever
caterpillar teaches the letters to become even stronger by forming sentences
with a message of peace in a gentle story about the strength of the written
word.
Reproduction of The Green Vineyard by Vincent Van Gogh
Foam plates cut to 4"N5"
White paper cut to 4"N5"
Pencils
Brushes
Dowels
Ends of brushes for writing on the foam plate
Acrylic paint - yellow, blue, black and white on palettes or paper plates
Newspaper
Bucket for brushes at the end of lesson
Letters cut out to add to the alphabet tree once completed
Velcro dots
Large paper tree to display on wall and add students leaves to once complete

Yocahulary List
Thick
Thin
Curve
Straight
Angled
Tints
Shades

Primary and secondary colors
Warrn and cool colors
Complimentary colors

32-A
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Instructional Strategies and Student Activities
Entrance Activity:
Review the previous lessons discussing the color wheel, primary colors and
secondary colors as well as warrn and cool colors and complimentary colors.
Use visual aid of color wheel while talking about this.

Anticipatory Set:
Explain that you will be reading a book that is about the alphabet. Read the
book "the alphabet tree" by Leo Lionni aloud. Remind the children that if
there is a word that they do not understand to raise their hand and ask the
definition. Remind students to use their eyes as well as their ears while
listening to the story. As you read the story and come to words that are in the
story and on the leaves point them out to the students and point out
illustrations - texture and veins and movement of leaves.
After reading and discussing the story show students the Van Gogh image The
Green Vineyard. Begin a discussion of value of color. Ask students to look at
the many tints and shades of green in this painting and discuss with them why
this might be important. i.e. to create depth and show movement.
Ask students how an artist might achieve these colors to begin discussion.
Demonstrate to students how to achieve different tints and shades of green by
first mixing green from yellow and blue then white with green to create a
lighter tint and then black with green to create a darker shade.
Paint the different examples of green onto a large sheet of white paper.
Sequence of Instruction - Instruction Syntax
After story and discussion on the floor explain that the class will be
creating an alphabet tree for the room.
Note: this tree should be large enough to hang on a wall or door. It can be

1.

2.

3.

4.
5.
6.

simple enough as making a large rectangular trunk out of bulletin board
paper and long thin rectangular branches. The leaves will enhance and
make the tree look more authentic.
Each student will create one leaf design on a foam plate to reproduce
using a printmaking technique at least 4 tirnes. Demonstrate how this is
done by drawing a leaf using a pencil/doweI, or end of paintbrush into the
foam plate. Be certain to point out that it is important to not push too hard
or they will go through the foam plate. Demonstrate the use of thick and
thin lines and how they can use this in the design of their leaf.
Have students go back to their desks to complete the foam plate design.
Once students have completed the design demonstrate how to use the
plate to print.
Have students begin by writing their first and last name on the back of
each of the four pieces of paper before they print. Have name labels w/
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I

project description to place on the back when students have completed
the project.
1. Using the paper that has been previously cut to 4"x5" carefully brush
green paint onto the foam plate and then press onto the paper. Rub the
foam plate firmly but gently to the count of ten and then slowly peel the
paper off the plate. Have students place completed leaf in a designated
drying area. And mix another tint or shade of green to print another one.
8. After leaf design is completed students may mix their tint or shade of
green with the palettes at their desks of blue, yellow black and white.
9. Once they have created their own shade of green they may begin
brushing on the paint to create their foam plate design and printing their
leaves onto the four different sheets with their names on the back.
10. Students will choose two of their prints to use on the tree and the other
two will be taken home once dried. They will place their completed leaf
prints in the designated drying areas.
1 1. When students are completed with their leaf prints have them place their
brushes in the bucket at their table. Throw away their disposable
palettesipaper plate. Wash their hands and come to the floor to review
lesson and discuss the assembly of the tree.
Closure:
Review thick and thin lines, how to color mix to achieve tints and shades of
the same color and the goals of the assignment and ask for feedback from the
students.
Let students know that the leaves they have created and chosen will be put
onto the tree that is on the wall once they dry and that letters will be put on the
tree as well, using Velcro dots, for them to use and move around to create
words just like the book Alphabet Tree. Demonstrate how to create a word
using c-a-t. Have students sound out each letter as you assemble the word. Do
several more letter combinations like this to demonstrate how to create words
and encourage students to sound them out and create new words. Even if they
just begin by putting up sounds/letters they know that is a great beginning.

VL

Assessment Modes
Each student must participate in discussion.
Each student must also complete the printmaking assignment

vII.
I
l

I

Actual Student Assessment
Each student will be assessed on his or her participation in the discussion
well as the project.

as

I
I

Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly-
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Each student will be assessed on their knowledge of tints and shades of color,
line and shape through their project and discussion.

Each student will be assessed on their comprehension of vocabulary through
discussion and group word creation exercise at the end of the lesson.
The following questions may be asked for assessment purposes:
1. How do you make a darker shade of green?
2. How do you make a lighter tint green?
3. Why do artists use different shades of the same color?
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E!.

Paft

l.

2: Line

Horizontal Line Style
2. Line connecting to make shape
3. Line patterning
4. Line to create texture

36-4

PART 2: LINE MACRO.OBJECTIVES
Target age: tK]-1
Purpose and Macro-objectives:
The student will be able to identify by name different types of line and use them in
creating an original work of art.
The student

will

be able to identify a pattern as well as create one.

The student will be able to follow multiple step directions

The student will be able to recognize upper and lower case letters as well as beginning
sounds to single syllable words.

MN Standards

VISUAL ART

II. CreateAvlake
Standard 1: Create/make in a variety of contexts in the art area using the artistic
foundations
1. Make artworks to express ideas

VI. Respond/Critique
Standard 1: Respond to and critique a variety of creations or performances using the
artistic foundations.
1. Describe the characteristics of a variety of artworks.

READING
II. Reading and Literature
Standard: The student will listen to and begin to read and understand grade-appropriate
English language text.
A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the English
language (phonemic awareness) and of the sound-symbol relationship (phonics).
1. The student will see, hear and write the basic sounds of the English language.
2. Identify and name upper and lower case letters
3. Identify, produce and say rhyming words in response to an oral prompt

E. Handwriting

and Word Processing
1. Write left to right and top to bottom
2. Print his/her first and last names.
37
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II. Speaking, Listening and Viewing
Standard: The student will speak clearly and effectively for a variety of purposes and
audiences and actively listen to, view and evaluate oral communication and media

A. Speaking and Listening

l.

2
J

4
5

6

Participate in and follow agreed-upon rules for conversation and formal
discussions
Follow two-step directions
Communicate needs, feelings and ideas to peers and adults
Respond orally to language patterns in stories and poems
Use voice level appropriate for language situation
Ask and respond to questions

B, Viewing
Standard: The student will become familiar with the structure of printed material
1. The student will follow print (words and illustration) from left to right and top to
bottom
2. Listen to and look at literature for personal enjoyment

Assessments throughout the school year:
Each student will be assessed on his or her comprehension of concepts through
completion of a project as well as through discussion.

By December each student will be assessed on their ability to recognize the difference
between upper and lower case letters and print their name using the proper letters.
By March each student will be able to cornplete a multiple step project without direction.
By March each student will be assessed on their ability to recognize beginning letters and
sounds of single-syllable words.

By December each student will be assessed on their ability to create
than four lines, colors or shapes.

a pattern using more

By December each student will be able to create their own words that contain patterns.
i.e. wow, mom, dad, pop, pup
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l. Horizontal Line Style
Target age: [K]-1

39-A

II. Purpose and objectives:
The student will have an understanding of how to
using different types of line.

movement in an illustration bY

different types of line in their
The student will have an understanding why artists
work and what is beneficial about creating movement in a painting for the viewer.
The student will create an original painting by
movement in the air to show an understanding of di

The student will be able to verbalize what they have
of work viewed in class.

what they see in the ribbon line
t types of line.
arned through a critique/discussion

III. MN Standards
VISUAL ART

1.

1.

I

I

I

1

i
l

I

Artistic Foundations
Standard 2: The student will demonstrate
skills of the art form including technology
1. Identify and use the basic tools and

ledge and use of the technical
applicable.
of a variety of media

Artistic Foundations
Standard l: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate knowledge of the principles of pattern, repetition and balance
3. Identify styles/movements/genres

l

I
I

READING

I. Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction

3. Use words to describe actions
40-A

C.

Cornprehension
Standard: The student witl listen to and understand the meaning of the text
1. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
l. Identify main characters and story events and actions
2. Respond to literature using details from the story to make personal connections

w

MaterialslResources
Book: Little Green by Keith Baker
Description/Summary: a boy watches a humming bird fly through the garden
and paints the different lines of the birds moves, zigzag, wavy etc
Watercolors
Brushes
Water buckets
White paper 17x11
Colored paper for backer 18x12
Black crayon or oil pastel
Image: Starry Starry Night by Vincent Van Gogh
Irnage: Olive Grove by Vincent Van Gogh
Lightweight ribbon on a dowel

Vocabulary List
Horizontal
Vertical
Zigzag
Curvy
Angled
Thin and thick lines
Movement

v

Instructional Strategies and Student Activities
Entrance Activity:
Draw on the board some different types of lines. Ask students for suggestions.
Anticipatory Set:
Show Van Gogh images listed above and talk about how sometimes line can
show motion. Ask the students if this scene looks real? Talk about the term
"expressionist" and what this means. Ask students what type of day it looks
like in the scene. The goal is to get them to talk about the movement in the
41-A

painting that shows the weather. Talk about the different lines that Van Gogh
used in his paintings.
After discussing the paintings and looking at the different line use in them
read the book "Little Green" by Keith Baker. When reading the story and
reciting the patterns of the bird in the story have students repeat and "fill-in"
what the pattern is. Ex. Zigging,, zagging dowfl, up, ? (Students would say
"down" here)
Syntax
the
lines they see the bird
describe
1. Throughout the book have students
making as he flies through the air - naming them i.e. curvy,zigzagetc.
After reading the book "Little Green" by Keith Baker tell students that they
will be creating a painting of their own. Look at the image on the last page
and have students describe the different lines that they see in the image.
Describe and dernonstrate the process of first using black crayon pressing
hard and then using water color to go over the top for a crayon resist
technique. Explain that they will be watching an imaginary bird fly (show
them the imaginary bird - ribbon on the stick) through the air and they will
have to draw the movement of line that they see.
2. Students will go back to their desks where the white paper and black
crayons will be passed out.
3. On the back of the page have students write their first name and last initial.
Then have them lay their paper on their desks, with their name on the back,
the horizontal direction.
4. When everyone is ready, standing in the front of the class where all
students can see you take the lightweight ribbon and make a "straight line"
in the air as if you are writing in the sky with the ribbon. Have students
draw what they see all the way from the left end of the paper to the right
end of the paper in a horizontal direction. Then when all students are ready
do another line in the air ex: curvy this time. Continue until you have
completed six different lines and the students have filled the paper with
their six lines across the page.
5. Once the black crayon lines are complete demonstrate to students how to
add the "dash" look similar to what Vincent Van Gogh achieved through
paint by adding dashed lines next to the straight, curvy, zig zag line (see
example below) Explain to students that they may create a pattern next to
the line to achieve a different look to the "movement" in their painting.
Discuss what a pattern is again.
6. Cruise the room to make sure students are understanding the concept and
coflrment on how the dashed lines seem to add movement to the page.
7 . Once students are done with the black line work they may begin to paint
the water color wash across the page using two complimentary colors ex,
red and green, blue and orange or purple and yellow. Show the class by
referencing the color wheel hanging in the room so they may use this as a
visual guide.
8. The goal is to fill the entire page thoughtfully with color.

Sequence of Instruction

- Instruction/Discussion

42-A
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9. When students

have completed their paintings they may put them in the

designated drying area.
Closure:
Review the goals of the assignment and ask for feedback from the students.
Review the images of Van Gogh and talk about the rnovement in their own
works. Review the vocabulary learned including "expressionist". Review
complimentary colors and different types of line.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the painting assignment mentioned.

V[I.

Actual Student Assessment
Each student will be assessed on his or her participation in the discussion
well as the project itself.

as

Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly.
Each student will be assessed on their ability to express what they have
learned through their painting or verbally.
Each student will be assessed through their work and discussion on their
knowledge of the elements of pattern, line and color as well as the
significance of different types of line in artwork to symbolize things such as
movement.
The following questions may be asked for assessment purposes:
1. Why do artists use different types of line?
2.. What can different types of line show us, the viewer?
3. What type of art would you describe Vincent Van Gogh's work as? Why?
4. What are some different lines that can show movement in your art?
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Z. Connecting I-ine to Make Shape
Target age: [K]-1

45-A

II. Purpose and objectives:
The student

will have an understanding of what the warm and cool colors are.

Verbally given a color, the student will be able to identify color and where it belongs i.e.
in the warrn or cool color family.
The student will be able to recite the "abc's"
The student will be able to identify and sound out the first letter in their first name.

The student will be able to create four different types of line.

II[. MN Standards
VISUAL ART

I.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
l. Identify and use the basic tools and materials of a variety of media

I.

Artistic Foundations
Standard l: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the principles of pattern, repetition and balance
3. Identify styles of movements such as expressionism

READING

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

B.

Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Use context to predict and infer word meanings
5. Learns new words through instruction
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C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
1. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
2. Identify main characters and story events and actions

ry

Materials/Resources
Book: Matthew's Dream by Leo Lionni
Description/Summary: A mouse visits a museum and finds his passion for
creating art
Watercolors
Brushes
Water buckets

WhitepaperBxl0
Black paper for backer 9x11
Pencil
Colored pencils (These are used to outline the letter making it easier to
identify where the letter is after students draw the other lines)
Large letter stencils sets
Image: Joan Miro "Le Coq"
Image: Paul Klee "Forest Bird"

Vocabulary
Horizontal
Vertical
Expressionist
Warm and cool colors
Balance

v
I

i
I

I

lnstructional Strategies and Student Activities
Entrance Activity:
Review the lesson of following the ribbon line movement in the air. Discuss
complimentary colors and warm and cool colors and different types of line
(curve, angled, zigzag etc). Look at Miro's LeCoq image and Klee's Forest
Bird image and discuss different lines as well as some shapes that students see
in these images. Discuss the use of colors in the painting as well.
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Anticipatory Set:
Read Matthew's Dream by Leo Lionni. Be certain to remind students to use
their ears to listen to the story and their eyes to look at the illustrations. Briefly

discuss illustrations in the story afterward.

- InstructioniDiscussion Syntax
After reading the story on the floor. Explain to students that they will be
creating their own work of art similar to that of the rnouse in the book and
the style that they viewed of Klee and Miro's work using letters as the
object of their painting. Together recite the abc's.
Explain to students that they will be tracing the first letter in their first

Sequence of Instruction

1.

2.

name using tracers.

3. Hang the color wheel up on the board to refer to during lesson. Have

4.
5.
6.

students return to their desks where materials have been passed out and
write their first and last name on the back of the piece of paper they will
be work on. (Have name labels with project description to apply after
students are finished)
Going around the room have students sound out the first letter of their first
name.
Next have students chose the letter stencil that is the beginning letter of
their first name. (i.e. Sarah would choose 'S')
Demonstrate to students how to trace this on to their paper using a pencil.
Have each student place the letter stencil in the center of their paper and

trace around it using a colored pencil
7. After all students have completed tracing their letter. Have students put
their tracers back on the tray or box provided to collect them. Next
demonstrate to students how to draw 4 lines using their regular pencil
across their page using different types of line. (see example)
8. Begin by having students draw their first line from top to bottom any type
of line they choose (curvy, zig zag, straight, etc.) Make sure they start at
the very top and end at the very bottom of the page and they may draw
through their letter using a regular pencil
9. Next have them start at the left corner and draw a line to the right corner
diagonal from that using any type of line they choose using a regular
pencil
10. Next have them draw a line going across horizontally from left to right.
Any type of line they choose using a regular pencil
I 1. Next have them draw a line from the left side (any place they choose) to
the right side across the page - any type of line they choose using a
regular pencil.
12. Next reference the art reviewed earlier as well as the illustrations and
explain that they will be using watercolors to fill in these shapes that they
have created by drawing lines.
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13.

Tell students they will first be using warm colors to fill in the shapes they
have created in their letter they traced and discuss with them what the
warm colors are. (red, orange, yellow)

14. Demonstrate to students how to begin by choosing a warm color on their
brush and painting one shape inside the letter a warm color such as red.
15. Next clean your brush and demonstrate choosing another warun color and
painting the next shape inside the letter. (The letter should be easy to
reference because of tracing it with a colored pencil.) Discuss the terrn
balance in a painting and demonstrate or show examples of what a
balanced painting looks like. For example if they have three shapes red on
one side to balance it out there should be two or three on the other side.
16. After the letter is completed with warm colors have students begin to fill

in the shapes around the letter with cool colors.
17. Cruise the room to make sure that students understand the concept and are
cleaning their brush in between colors. Once students are complete have
them place their paintings in the designated drying area.
Closure:
Review the goals of the assignment and ask for feedback from the students.
Review warrn and cool colors and different types of line. Let them know how
well they did with the use of the brush and keeping the colors bright by
rinsing between colors. Review different types of line. Review the alphabet by
singing the "abc song".

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the painting assignment mentioned above

VI[.

Actual Student Assessment
Each student will be assessed on his or her participation in discussion

as

well

as the project.

Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly.
Each student will be assessed on their ability to express what they have
learned through their painting and/or verbally in discussion.
Each student will be assessed on their understanding of the abc's through
reciting them in class.

The following questions can be asked for assessment purposes:
l. What are three warrn colors? Three cool colors?
2. Can you show me an example of a curved line? Straight line? Zigzag line?
3. What letter does your name begin with?
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Partially finished example of the project
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3. Line Patterning
Target age: [K]-1

5

l-A

II. Purpose and objectives:
The student will be able to identify a pattern in words/letters as well as in art
The student will create an original work of art including a pattern

Verbally given a letter pattern, the student will be able to verbally give the next letter in
the pattern

Verbally given a word pattern, the student will be able to verbally give the next word in
the pattern

IIL MFI Standards
VISUAL ART

l.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

1. Artistic

Foundations
Standard l: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape

1.

Artistic Foundations
Standard l: Demonstrate knowledge of the foundations of the art area
2. Demonstrate knowledge of the principles of pattern, repetition and balance

READING
I. Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

B. Vocabulary

Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Learn new words through instruction

E. Comprehension
Standard: The student will listen to and understand the meaning of the text
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2. Make predictions from illustrations and story content
3. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions
2. Listen to and look at literature for personal enjoyment

Iv

MaterialslResources
Book: Pattern Fish by Trudy Harris
Description/Summary: Rhyming words describing different fictional fish with
many different patterns
Watercolors
Brushes
Water buckets
Blue paper 11 x 17
Bright colored paper for fish l2x8 (yellow, orange, lime green)
Oil pastels

Vocabulary List
Pattern
Movement

Action
Horizontal
Vertical
Rhyme
Portrait

v

lnstructional Strategies and Student Activities
Entrance Activity:
Review the previous lessons of line and movement. Look at Van Gogh's
images again to help recall. Review images of Miro and Klee from previous
lessons as well looking at the shapes made from connecting different lines.
Briefly discuss different types of line. Have students raise their hand to
suggest some ideas.

Next draw a pattern on the board using two of the lines that have been
suggested. Review again what a pattern is and where students might see
patterns. i.e. on the bottom of their shoe tread, in carpet, tile, animal fur,
clothing etc.
Briefly discuss different types of shapes. Discuss where you might see a shape
pattern.
Talk about patterns in words and write two or three on the board. Mama, papa,
pup, pop, wow - Saying each letter then the word. Have students repeat the
53-A

letters and word with you. Have students raise their hands to choose letters to
create their own pattern for you to write on the board. Have them identify
whether it is a capital letter or lower case letter.

Anticipatory Set:
Read the story "Pattern Fish" Trudy Harris. Have students repeat the pattern
that is in the text and guess what the next word in the pattern will be. Talk
about what patterns are in the fish and in the sea life around the background in

the illustrations.
Explain to students that they will be creating their own fish portrait using
patterns of their own.
Sequence of Instruction

1.

2.

- Instruction

Syntax

After finishing the story and discussing pattern and movement in line have
students go back to their desks and write first and last name on the back of
the blue paper. Have name labels w/ project description to place on the
back when students have completed the project.
Next demonstrate to students how to draw a fish using the entire piece of
paper and simple shape of circle and triangle to do so. Then have students

do this part of the project.
3. Then have students cut out the fish shape just drawn and use glue stick to
stick to the blue piece of paper.
4. Once all students have completed the task of drawing and cutting their fish
have students now begin to create their own patterns on their fish with oil
pastels filling the entire fish.
5. Once the pattern on their fish is complete next have students work on the
background surrounding the fish. Remind them of some of the things that
mightbe on the bottom of the sea or floating around the fish. (coral,
seaweed, bubbles etc)
6. Remind them that they can use little dashes or other lines to create a sign of
movement around their fish or around the seaweed or bubbles.
1. Once students have completed their drawings they may put them in the
designated area
Closure:
Review the goals of the assignment and ask for feedback from the students.
Review what a pattern is in shape and in words. Do examples of both again on
the board. Review how to create the look of movement using line. Open the
room up for discussion on what students learned or have questions about.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the painting assignment rnentioned above
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VII.

Actual Student Assessment
Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly.
Each student will be assessed on their ability to express what they have
learned through their painting and or through discussion.
Each student will be assessed on their knowledge of pattern through his or her
work of art as well as through discussion.
Each student will be assessed on the knowledge of the new vocabulary learned
through class discussion.
Each student will be assessed on their understanding of the pattern, repetition,
balance, color, line and shape through their work.
The following questions can be asked for assessment purposes:
l. Can you give me an example of a shape pattern?
2. Can you give me an example of a color pattern?
3. Can you give me an example of a word pattern?
4. Show me something in the room that is long and horizontal.
5. Show me something in the room that is tall and vertical.

55-A

4.

Line to Create Texture
Target age: [K]-1

56-.4

II. Purpose and ohjectives:
The student will have an understanding of basic shapes and how to place them together to
create an illustration of a home.

The student will be able to create an original work of art including a pattern.

Verbally given the name of a shape the student will be able to identify it in a picture.
Given a written/picture question (see attached) the student will be able to identify five
shapes: circle, square, rectangle, oval, and triangle
Students will be able to write the

letters,'X','Y' and'Z'

III. MN Standards
VTSUAL ART

1. Artistic Foundations
will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media
Standard 2: The student

I.

Artistic Foundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.

READII{G

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
l. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Learn new words through instruction
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C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
l. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
l. Identify main characters and story events and actions
2. Respond to literature using details from the story to make personal connections

Iv

Materials/Resources
Book: Rosie's Walk by Pat Hutchins
Description/Summary: a rooster takes a walk and is followed by a fox. The
illustrations are full of brilliant patterns.
Colored pencils
Straight edge cut from tag board or use real rulers if available
Imagesipaintings/drawings of homes from different artists in different styles
White paper 11" x 17"
Colored paper to use a ftame or backet L2" x 18"
Different circle templates, water bottle caps and other caps

Vocabulary List
Texture
Loop
Zigzag
Curve
Straight edge
Square, oval, triangle, rectangle, circle
Equal
Outline
Geometric shape
Balance

v

lnstructional Strategies and Student Activities
Entrance Activity:
Review the previous lessons painting and creating different shapes by crossing
lines over each other and pattern making on fish project.
Discuss the term texture and how an artist rnight show that there is texture in
something. Show different exarnples and have students demonstrate their own
ideas on the board.
Discuss different shapes. Demonstrate on a marker board different shapes that
can be made by connecting lines together.
. Demonstrate on the board (and leave up to reference) to students how to
draw a triangle using a straight edge and explain that a triangle is any shape
that has three sides.
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. Demonstrate on the board (and leave up to reference) how to draw square
using a straight edge and explain that a square is a shape that has 4 equal or
same sized sides.
. Demonstrate on the board (and leave up to reference) drawing a rectangle
using a straight edge and explain that this is something that has two equal long
sides and two equal shorter sides.
. Demonstrate on the board (and leave up to reference) drawing a circle then
an oval and explain the difference is the oval is shaped more like an egg or
like someone is pinching the middle together.
Read the book'oRosie's Walk" by Pat Hutchins aloud. Remind students to pay
attention to the illustration as well as what is being read,
Discuss the illustrations in the book and talk about different textures that they
see. Talk about the use of patterning in the images from the book that is used
to shade areas of a work of art. Demonstrate on the marker board how to do

something like what is seen in the illustrations. Explain that sometimes artists
might use patterning that can look like the letter 'X' or sometimes 'Y'. Show
students how to make a pattern and create texture using 'X' and 'Y' as well as
'Z' . Explain that this pattern could be used for texture on a roof, for grass, on
a tree trunk or as a pattern the street. Ask students what other types of patterns
they see and what they look like.

Anticipatory Set:
Explain to students that they will be creating a picture of their home today
using different types of lines, shapes and using the letters 'X', 'Y' and 'Z' to
create pattern and texture in areas. Remind them they can use a straight edge
if they want to achieve a straight 1ine. Explain that they do not need to color in
any area but rather use the different lines as texture and shading. Demonstrate
this idea on the marker board.
Sequence of Instruction - Instruction Syntax
1. After reading the book "Rosie's Walk", looking at the illustrations and
discussing have students go back to their desks where the supplies have
been passed out.
2. Have students write their first and last name on the back of the paper
provided. (Have name labels with project description to put on after

completion)

3. Tell them that today they will

be creating a picture of their home. Show
"check
(see
them the
list page"
attached) to make sure their drawings
include at least one of everything that is on the checklist.
4. Remind them to include texture details and to make the drawing fill the
page. Provide straight edges to use to achieve straight lines.
5. Have students begin by drawing the outline of their home using colored
pencils.
6. Walk around the room and comment on shapes, lines and texture that you
see in students work.
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.

Once students have completed the outline of their drawings have them
begin to work on the line details through out the work. Encourage them to
look at it again if needed to add more detail. Ask things like "what does
grass feel like?" "How could you make it look the way that it feels?"
8. Remind them to look at their checklist to make sure they have used at least
one of each of the things on the list.
9. Once students have completed their drawings have them put the pencils
o'rnuseum
back in the bin and lay their work on top of their desk for a
look". Note: a museum look is where students walk around the room with
their hands behind their back and slowly look at everyone's work with out
touching it.

7

Closure:
Have students gather and quietly using "museum manners" walk around the
room to respectfully look at each others work.
Then have students come to the floor and review the shapes discussed - circle,
square, rectangle, oval, triangle and the different types of line as well as the
three letters that they used today to create texture and pattern. Let them know
how well they did with following directions and creating texture and pattern.
Open the floor up for discussion on what they have seen and learned from the
rnuseum look and get feedback on project.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the assignment mentioned above and make
sure that each item from the checklist is included in the illustration

VII.

Actual Student Assessment
Each student will be assessed on their participation of discussion and being
able to describe the characteristics of the work viewed.
Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly and
demonstrating their understanding of the elqments of color, line and shape.
Each student will be assessed on the comprehension of the story and
illustrations through discussion.
The following questions may be asked for assessment purposes:
1. Can you show me something in the room that looks like Square, oval,
triangle, rectangle, circle?
2. Can you show me something in the room that has a texture or pattern?
3. Why might an artist want to show texture in their work?
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Part 3: Shape

I

l. Shape Collage
2. Shape Picasso
3. Shape Calder
4. Shape Mask
l
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PART 3: SHAPE MACRO.OBJECTTVES
Target age: tKl-l
Purpose and Macro-objectives:
The student will be able to identify by name different lines, shapes and colors and use
them in creating an original work of art.
The student will be able to create balance and symmetry in a project
The student will be able to follow multiple step directions

The student will be able to recognize upper and lower case letters as well as beginning
sounds to single syllable words.
The student will be able to use a scissors properly.

MN Standards
VISUAL ART

II.

CreateA{ake
Standard 1: Create/make in a variety of contexts in the art area using the artistic
foundations
1. Make artworks to express ideas

IV.

Respond/Critique
Standard l: Respond to and critique a variety of creations or performances using the
artistic foundations.
1. Describe the characteristics of a variety of artworks.

READING

I.

Reading and Literature
Standard: The student will listen to and begin to read and understand gradeappropriate English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).
1. The student will see, hear and write the basic sounds of the English language.
2. Identify and name upper and lower case letters identify, produce and say rhyming
words in response to an oral prompt
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and Word Processing
1. Write left to right and top to bottom
2. Print his/her first and last names.

E. Handwriting

II. Speaking, Listening and Viewing
Standard: The student will speak clearly and effectively for a variety of purposes and
audiences and actively listen to, view and evaluate oral communication and media

A.

Speaking and Listening
l. Participate in and follow agreed-upon rules for conversation and formal
discussions
2. Follow two-step directions
3. Communicate needs, feelings and ideas to peers and adults
4. Respond orally to language patterns in stories and poems
5. Use voice level appropriate for language situation
6. Ask and respond to questions

B. Viewing
Standard: The student will become familiar with the structure of printed material
l. The student will follow print (words and illustration) from left to right and top to
bottom
2. Listen to and look at literature for personal enjoyment

Assessments throughout the school year:
Each student will be assessed on his or her comprehension of the project and story
through discussion.

By December each student will be assessed on their ability to recognize the difference
between upper and lower case letters and print their name using the proper letters.
By December each student will be assessed on their ability to create a pattern using more
than four lines, colors or shapes as well as
By December each student will be able to use the scissors properly without assistance.
By March each student will be able to complete a multiple step project without direction.
By March each student will be assessed on their ability to recognize beginning letters and
sounds of single-syllable words.
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l.

Shape Collage

Target age:

65-A

[K]-l

IL

Purpose and objectives:

The student will have an understanding of basic shapes
triangle

- circle, square, rectangle,

oval,

The student will use the scissors correctly to cut out shapes
The student will be able to glue the shapes together to construct an original work of art to
resemble a butterfly in a symmetrical design
The student will demonstrate an understanding of the word symmetrical by creating an
original work with a symmetrical design

Verbally given the name of a shape the student will be able to identify it in a picture
Given a picture the student will be able to identify the shape verbally

III. MN

Standards

VISUAL ART

l.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

I.

ArtisticFoundations
Standard 1: Demonstrate knowledge of the foundations of the art area
l. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.
3. Identify styles/movements/genres

READING

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).
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1. The student

will identify

and name uppercase and lowercase letters of the

alphabet.

Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
l. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Use context to predict and infer word meanings
5. Learns new words through instruction

B

C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
1. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions

Iv

MaterialslResources
Book: Mouse Shapes by Ellen Stohl Walsh
Description/Summary: Three little mice are running from a cat using shapes to
create places and things.

Image of "The Snail" by Henri Matisse
Image of o'les Betes de la Mer" by Henri Matisse
Images of different butterflies
5 different colors of paper cut to roughly 4x6
Scissors
Glue
lZ"xl2"square colored paper to mount pieces on to
12"x12" colored square paper to cut butterfly shape out of
NOTE: each student gets two 12"x12" colored squares of paper in
complimentary colors i.e. red/green, orange/blue, purple/yellow
Pencil
Circle tracers- bottle caps and lids of many sizes
Printed examples of real butterflies

Vocabulary List
Square

Circle
Triangle
Oval
Rectangle
6t -A

Symmetry
Organic shape
Geometric shape
Balance
Modern art

V. Instructional

Strategies and Student Activities

Entrance Activity:
Have the color wheel up to reference complimentary colors.
Briefly review the previous lesson of drawing homes using different shapes, line
and letters. Have students name different shapes they see in images you provide
of butterflies. Discuss the term modern art and look at Matisse's "Snail" image
i.e. geometric shapes such as circle, square triangle, rectangle, oval and organic
shapes as well.
Show the image of "les betes de la mer" by Henri Matisse and talk about organic
shape - meaning a shape that is not regular or even like a square or triangle but
rather a combination of curved and straight lines perhaps found or seen in nature.

Anticipatory Set:
o'Mouse
Read the book
Shapes" by Ellen Walsh aloud. Remind students to pay
attention to the illustrations- Discuss the book and have students point out
different shapes seen in the illustrations.
Show pictures of a butterfly again and discuss how the two sides of a butterfly are
the same - or called syrnmetrical.
Briefly review the complimentary colors and point them out on the color wheel.
Explain to students that today they will be creating their own butterfly with
symmetrical wings using shapes that they cut out - some organic and some
geometric. They will have a checklist like the last project that they need to make
certain they have cut at least two of each of the shapes from the check list.
Review the term "balanced" as it relates to art.
Demonstrate how to cut two of the same shape out of paper by folding the paper
in half then cut out the shape with the two pieces folded together. Provide circle
templates and demonstrate how to draw circles first if they want or need to. Show
them that they can cut the corner off a scrap and create triangles if it has three
straight sides. Cut a square in half and you could have two rectangles.
Demonstrate and remind them how to use the straight edge.
Sequence of Instruction - Instruction Syntax
After reading the book and discussing shapes and cutting techniques have
students go back to their desks where materials have beeh passed out and
write their first and last names on the back of one of the large squares of
paper. (Have name labels and project description to place on the project
when complete) Point out that the two colors on their desk are across from

1.
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each other on the color wheel and ask thern what that means?

-

complimentary colors
2. Have students then take the large sheet they did NOT write their name on
and follorv in half. Explain to students that first we will cut out the butterfly
wings together. Remind them to watch you and do the steps along with you.
3. First fold the large colored paper in half.
4. Then take your pencil and draw a curved line creating one half of the wings
on one side (see diagram below). Have students do the same.
5. Then cut along the line while paper is folded to create the butterfly wings
6. Next have students open the wings and glue them to the large l2"xl2"
complimentary colored paper on their desk. Be sure to comment on the
complimentary colors that they have in front of them.
7 . Then show them how they can create the body in the center of the butterfly
by cutting a long rectangle or a skinny oval.
8. Next have them begin creating/cutting their shapes out to create their
butterfly wing design making certain to cut the paper while folded in half so
they cut two shapes at the same time to create a symmetrical design.
9. Have students refer to their checklist to make sure that they have cut out
each of the shapes at least once (to make two shapes) (see check list below)
10. Once they begin to cut out shapes they may glue them to their butterfly
wings as they go in a symmetrical design.
I 1. Walk around the room to make sure that students understand the concept.
Mention that shapes can over lap. For example you could have a circle
inside of a square perhaps. Remind them to use their check list to make sure
they have each of the shapes on their butterfly and let them know they can
create more if they choose or begin to create organic shapes to fill in the
wings.
12. Have the scrap bin in the center of the room and when students have
completed cutting and gluing their butterfly wing designs have them throw
their scraps into the bin and put the remaining materials away. Have them
lay their butterflies on their desks for a "museum look". Note: a museum
look is where students walk around the room with their hands behind their
back and slowly look at everyone's work with out touching it.
Closure:
Have students walk around for a "museum look". When everyone has been
around have them come to the floor. Review the shapes discussed - circle,
square, rectangle, oval, triangle. Let thern know how well they did with the use of
the scissors cutting and gluing and following directions. Open the floor up for
discussion on what they have seen and learned by raising hands.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the assignment mentioned above as well as
making certain they have all the elements on the checklist in their butterfly.
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YH.

Actual Student Assessment
Each student will be assessed on his or her participation in discussion

as

well

as

the project.

Each student will be assessed on their ability to follow direction and complete the
project listed above using the tools and medium properly.
Each student will be assessed on their comprehension of vocabulary through
discussion and through the completion of their work.
The following questions can be used for assessment purposes:
1. Can you show me a geometric shape?
2. What does it mean when something is symmetrical
3. How can you create balance in a picture that has two squares on one side and
only one on the other?
4. What does an organic shape look like?
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2. Shape- Picasso
Target age:

73-A

[K]-l

II. Purpose and objectives:
The student will have an understanding of basic shapes
triangle

- circle, square, rectangle, oval,

Verbally given the name of a shape the student will be able to identify it in a picture
The student will use the scissors correctly to cut out shapes

The student will be able to cut and glue shapes together to construct an original work of
art that resembles an abstract portrait
The student will have an understanding of the word "abstract"
The student will have an understanding of the word "asymmetrical"

III. MN Standards
VISUAL ART

I.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

I.

ArtisticFoundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.

READING
I. Reading and Literature
The student will listen to and begin to read and understand grade-appropriate English
language text.

B.

Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Learn new words through instruction

74-A

C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
1. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
l. Identify main characters and story events and actions
7. Respond to literature using details from the story to make personal
connections

Iv

MaterialslResources
Book: Waffle by Chris Raschka
Description/Summary: Waffles is a character that has anxiety about flying.
The illustrations are rvhat are important in this story for the lesson. His
whimsical drawings are Picasso like and show good examples of faces that are
not drawn straight forward.
Image of "Three Musicians" by Picasso
Image of "Tete d'une Femme Lisant" by Picasso
Image of "Woman with a Blue Hat" by Picasso
9"x12" colored paper
Marker
Scissors
4x6 pieces of different colored paper
Glue

Vocabulary List
Square

Circle
Triangle

0val
Rectangle
Pattern
Asymmetrical
Portrait
Abstract
Organic shape
Geornetric shape
Cubism

v

Instructional Strategies and Student Activities
Entrance Activity:
15-A

Review previous lesson of butterfly collage using geometric and organic
shapes. Review the vocabulary from the last lesson. Discuss how the
butterflies were designed to have symmetrical wings and what that meant.
Read the book

"Waffle" by Chris Raschka aloud. Remind students to pay

attention to the illustrations. Point out illustrations along the way that are
important to showing students asymmetrical portrait examples. Afterward
discuss the illustrations and if they look like real people. Point out the
illustrations that show different dimensions of facial features and how they
asymmetrical because they are not the same on each half of the face. Remind
them that this is the opposite of symmetrical.

Anticipatory Set:
Show class the images listed below and discuss the shapes, line and pattern
that they see. Discuss whether these look like "real" people. Discuss the word
"abstract" and what it means as well as the word portrait. Talk about the style
of Picasso and the word "cubism".
Image of "Three Musicians" by Picasso
Image of "Tete d'une Femme Lisant" by Picasso
Image of "Woman with a Blue Hat" by Picasso

Ask students to tell you what is going on in the pictures you are looking at.
Have them identify anything else in the paintings that they see. Let students
know that today they will be creating their own abstract portrait in the style of
Picasso using shape, line and pattern.
Sequence of Instruction

- Instruction Syntax
After reading the book and discussing and viewing Picasso's images have
students go back to their desks and write their first and last name on the
back of one of the large sheets of paper. (have name labels with project
description to put on after completion)
2. Next demonstrate that with the other large sheet of paper they are to draw
with their pencil a large organic shape filling the entire page. (Review
again what an organic shape is)
3. Once they draw this shape have them cut it out.
4. Next they will glue it to their remaining large sheet that they wrote their

l.

name on the back of.
5. Next have the students cut one large square and instruct them to draw one
eye on that square-using marker.
6. Next have them cut one small square and have them draw one ear on the
square.

7. Next
8. Next
9. Next
10. Next

have them cut one triangle and draw a nose on the triangle.
draw cut circle and draw another eye.
draw cut rectangle and draw a mouth.
cut one oval and draw whatever they see needed.
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tn*,

may glue down their pieces to the portrait on the organic shape, which
serve as the head in any way that they see fit from what we have viewed.
After the pieces are glued down they may use their markers to add hair,
freckles, patterns to a shirt collar or background etc. (remind them they may
use different types of line for these elements - thick, thin, w&v/, zigzag, etc.)
Once students have completed their portrait have them throw their scraps into
the scrap bin and clean up their supplies leaving their portrait on their desk for

will

a "museum

look"

Closure:
Have students walk around for a "museum look". When everyone has been
around have them come to the floor. Review the vocabulary from the day. Let
them know how well they did with the use of the scissors cutting and gluing
and following directions. Open the floor up for discussion on what they have
seen and learned by raising hands.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must complete the project.

VII.

Actual Student Assessment
Each student will be assessed on his or her participation in discussion as well
as the project.
Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly.
Each student will be assessed on their ability to express what they have
learned through the completion of their portrait and/or verbally.
The following questions can be asked for assessment purposes:
1. What is the difference between something that is asymmetrical and
something that is symmetrical?
2. What does it mean if something is abstract?

17
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3.

Shape-Calder

Target age:

78-A

[K]-l

II. Purpose and objectives:
The student will have an understanding of basic shapes
triangle

-

circle, square, rectangle, oval,

The student will use the scissors correctly to cut out shapes
The student will be able to glue the shapes together to construct an original abstract work
of art in the theme of an animal
The student will havd an appreciation and understanding for the work of Alexander
Calder

The student will follow the story that is read and discuss the illustrations and content of
the artist in the story.

III. MN

Standards

VISUAL ART

I.

ArtisticFoundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art forrn including technology when applicable.
l. Identify and use the basic tools and materials of a variety of media

I.

Artistic Foundations
Standard l: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance3. Identify styles/movements/genres

READING

I

Reading and Literature
The student witl listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).
l.The student will identify and name uppercase and lowercase letters of the
alphabet.
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B'

C.

vocabulary Expansion
and expand
tcf strategies to develop
Standard: The student will use a vanety
reading, listening and speaking vocabularies'
people' places' and things
1. Use words to describe and nu*"
size, color, shape and direction
2. Use words to describe location,
3. Use words to describe actions
word meanings
4. Use context to predict and infer
5. Learns new words through instruction
ComPrehension
standard: The student

wil

of the text
listen to and understand the meaning

l.Makepredictionsfromillustrationsandstorycontent
comprehension
2. write or draw a response that demonstrates

D. Literature

to a variety of texts
smndard: The student will read or listen

l.Identifymaincharactersandstoryeventsandactionsmake personal connections
from the story to
2. Respond to literature uring detaiis
3.Listentoandlookatliteratureforpersonalenjoyment
I
i

i

IV

i

1

i
I
1

I

Materials/Resources
Alexander calder by Tany", L*- s^t:,'*
Book: sandy's circus: A Story about
Alexander calder came to be an artrst
Description/summary: a story of how
focusing on his wire circus sculptures

t
I

aal-Teshuva
Book: Calder, 1 898- 19 7 6 by Jacob B
mobiles and sculpture
Description/Sumrnary: images of Calder's

I

I
!

I
I

I

Image of "Beast" by Alexander Calder
ma[e of "Spider" by Alexander Calder
ma[e of "Eagle" by Alexander Calder
Image of "Rat" bY Alexander Calder

I

l

I

I

I

i
i
I

body
gxr|piece of brighrry corored cardsrock folded in half w/
onto it (see diagrarn)

i

i

Many different colors of paper scraps

I

Scissors

Glue
Pencil

:

I

Scissors

Glue
String/yarn scraps

I
I
I
I

Pen

I
L

i

I

I

I
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shape penciled

Vocabulary List
Abstract
Asymmetrical
Symmetrical
Horizontal
Vertical
Sculpture

Mobile
Stabile

v

Instructional Strategies and Student Activities
Entrance Activity:
Briefly review the previous lesson of asymmetrical Picasso faces. Discuss the
difference between symmetrical and asymmetrical talk about the definition of
abstract and review the term balance.

Introduce Alexander Calder background briefly by showing and discussing
two of the images below and read the story "Sandy's Circus".

Anticipatory Set:
After reading the story and reviewing the images listed below of Calder's
work discuss whether they are symmetrical or asymmetrical. Talk about the
different shapes seen in the images. Discuss the term "mobile" and the term
"stabile" referencing examples of both in Calder's work.
Image of "Beast" by Alexander Calder
Image of "Spider" by Alexander Calder
Image of "Eagle" by Alexander Calder
Image of "Rat" by Alexander Calder
Let students know that today they will be creating a classroom circus with
their own circus animal stabile sculpture using cardstock, paper, string, glue,
pipe cleaners, and scissors.
Discuss animals that students may have seen at the zoo. Discuss some of the
circus animals that were discussed in the story. Talk about the different
patterns you might see on the animals or the different textures and review
again the word abstract.
Sequence of Instruction

l.

2.
3.

- Instruction Syntax
After reading the story and viewing the images have students return to
their desks, where supplies have been laid out, to follow along in the first
steps of the project.
Have students cut out the base of their animal body, pre-drawn (see
diagram), keeping the paper folded in half.
Next demonstrate to them how they can create a head and glue it to the
front of the body where the tabs are that they just cut out. Then ask them
to recall how to create patterns and textures of their animal using organic
8l -A

4.
5.
6.
7.

shape and geometric shape, different lines on the shapes with pen before
they glue them down.
If their animal needs longer legs (for a giraffe perhaps) or if their animal
needs no legs (for a seal) you could ask them how they think they could
achieve this and have them experiment with a solution.
Have them experiment with different materials to add texture for fur/ or
skin and things for whiskers and tails etc.
Have students continue to work on their animals while you cruise the
room to make sure they understand the concept.
Once students have completed their animal have them name their
animal/project by sounding it out the best they can and writing it on an
index card next to the sculpture. (Assist them in sounding out if they need
help) Then have them put the scraps in the scrap bin and clean up the other
supplies. Have them put their circus animal on their desk for a "museum
look".

Closure:
Have students walk around for a o'museum look". When everyone has been
around have them corne to the floor. Review the vocabulary learned today.
Let them know how well they did with the use of the scissors cutting and
gluing and following directions. Open the floor up for discussion on what they
have seen and learned by raising hands.
Before class is over have them bring their animal to you so that you can write
the name they gave it on the project description label and stick it on.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the assignment and name their project
mentioned above.

VII.

Actual Student Assessment
Each student will be assessed on his or her participation in discussion

as

well

as the project.

Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and mediurn properly.
Each student will be assessed on their ability to express what they have
learned through their work and/or verbally.
Each student will demonstrate their knowledge of the color, line, shape,
pattern, repetition and balance through completion of the project and
discussion.

82-A

The following questions can be asked for assessment purposes:
1. Is your project symmetrical or asymmetrical?
2. Is your project balanced?
3. Can you show me an example of a pattern on your project?
4. Why might we call Alexander Calder's work abstract?
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4.

Shape-Mask

Target age: [K]-1

85-A

II. Purpose and objectives:
The student will have an understanding of the use of masks in many cultures including
storytelling

The student will have an understanding symmetry
The student

will

use scissors properly to cut out rnany different shapes

The student will create a mask with a symmetrical design that abstractly represents an
animal form to use as part of a story telling technique
The student will have an understanding of how to create the shapes of a heart, star,
crescent and octagon

III. MN Standards
ART
l. Artistic Foundations
Standard 2: Demonstrate knowledge and use of the technical skills of the art form
including technology when applicable.
VISUAL ARTS
1. Identify and use the basic tools and materials of a variety of media

I.

Attistic Foundations
Standard 2: Demonstrate knowledge of the foundations of the art area.
VISUAL ARTS
l. Demonstrate knowledge of the elements of color, line, shape, form, texture and

I.
I.

space.

Artistic Foundations
Standard 2: Demonstrate knowledge of the foundations of the art area.
VISUAL ARTS

Art Foundations
Standard 3: Demonstrate understanding of the personal, social, cultural, and
historical contexts that influence the art areas including the contributions of the
Minnesota American Indian tribes and communities.
1. Identify artworks from a variety of cultures and historical times including the
contributions of Minnesota American Indian tribes and communities.
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READING

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).
The student will identify and name uppercase and lowercase letters of the alphabet.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Use context to predict and infer word meanings
5. Learns new words through instruction

C.

l.
7.
3.

Comprehension
Standard: The student will listen to and understand the meaning of the text
Make predictions from illustrations and story content
Write or draw a response that demonstrates comprehension
Relate texts to prior knowledge experiences

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions
2. Respond to literature using details from the story to rnake personal connections
3. Listen to and look at literature for personal enjoyment

4. Respond to literature details in the story to make personal connections

IV

Materials/Resources
Book: When a line bends a shape begins by Rhonda Growler Green and
James Kaczman
Description/Summary: Ten different shapes are demonstrated in this book in
fun rhyme text.
Book: Masks tell stories by Carol Gelber
Scissors

l}"x 18" different colored paper folded in half (one for ea student)
Different colored paper cut to 3"x 3" squares roughly
Scrap paper of any kind
Glue
Shape examples cut out for students to reference

87-A

Cotton balls
Yarn
String
Scraps of fabric
S tickslleaves/pebble s
Images of mask examples

Vocabulary List
Symmetry
Oval, octagon, diamond, crescent
Geometric shapes
Organic shapes
Abstract

v

Instructional Strategies and Student Activities
Entrance Activity:
Review previous lesson of creating a circus animal. Review vocabulary and
discuss. Read story "'When a line bends a shape begins" and talk about the
different shapes found in the book. Have students predict the rhyming of the
story along the way. Discuss the different shapes talked about in the book.
Anticipatory Set:
Review the vocabulary from the previous less including the word symmetry
and what that means. Ask students why they think people might wear masks.
Discuss the reasons they come up with as well as others and show irnages of
these - such as fencing masks, swim masks, surgical masks, football players
mask and helmet, welder mask.
Show images of different types of masks and from many cultures including
African, Native American, and Korean and discuss the shape, line and pattern
seen on the masks and discuss reasons for people in these cultures might wear
masks - (from entertainment (story telling) to spiritual and/or medicinal
purposes) Remind students of the term abstract.

Sequence of Instruction - Instruction/Discussion Syntax
Explain to students that they will be creating their own mask in the form of an
animal that they would like to be (real or fictional)- using scissors, glue and
paper of all kinds - (big, small, scrap, colored) as well as other supplies listed
above.
l. Have students think for a minute about what type of animal (real or
fictional) they would like to be and why.
2. Demonstrate how to begin by showing to students the line of symmetry
when a paper is folded in half. Demonstrate drawing half of a head on the
paper and then cutting it out while folded. Remind them that this is similar
to how they cut out their butterfly from a previous lesson.

88-A

3.

4.
5.

Have students complete the first step by drawing the head on half the
paper then cutting it out.
Next have students write their tirst and last name on the back of this piece
that they cut out. (have name labels with project description to apply after
complete)
Remind students of the new shapes we learned about in the book we read
today. Pass out the Mask checklist below and talk about each of the
shapes.

6.

Demonstrate to students how to begin cutting shapes for the eyes by
folding a piece of paper in half and cutting out two of the SAME shape at
the same time so that their mask will be symmetrical once they place one
eye on one side and one on the other. (Similar to how they cut the
butterfly) Have students begin with the eyes. Show them examples of
finished mask samples done in this manner. Remind them to use the mask
checklist if they need help remembering how to create a shape.
7 . Once they cut out the eyes have them glue them down so that they are
symmetrical on their mask.
8. Next have them cut out a shape for the nose by folding a piece in half and
cutting out half the nose. Have them glue it down
9. Next have them cut out a mouth in the same way and ears and finally
move to creating hair/fur/scales/etc by cutting strips of paper. Demonstrate
to students how they can curl the paper strips for hair by wrapping it
around their pencil if they want to. They can cut small pieces for scales.
Let them know that they can use anything they find in the supply boxes.
10. Remind them that they can add texture to make it look more like the
animal they are trying to resemble. Ask them how they might achieve
what they are looking for if they need help. This way they are more likely
to experiment with supplies.
1 1. After the mask is completed have students clean up their supplies and
leave their masks on their desks for a "museum look".
Closure:
Have students walk around for a "museum look". When everyone has been
around have them come to the floor. Review the vocabulary learned today
and goals of the assignment. Let them know how well they did with the use
of the scissors cutting shapes and gluing and following directions by creating
a mask that has symmetrical sides. Open the floor up for discussion on what
they have seen and learned by raising hands.

Note: if time permits read the story during same class session however if not
let students know that tomorrow we will begin the class by using the masks in
a story.
Read the story "Where the Wild Things Are" by Maurice Sendak and have
students stand up and use their masks to act as the "wild things" gnashing
their teeth and roaring when the story line says to do so.

89-A

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the mask assignment mentioned above
Each student must participate in the story telling

VlI.

Actual Student Assessment
Each student will be assessed on his or her participation in discussion

as

well

as the project.

Each student will be assessed on their ability to follow direction and complete
the project listed above using the tools and medium properly.
Each student will be assessed on their comprehension of what masks are used
for in many cultures as well as new vocabulary through the completion of the
project and discussion in class.
Each student will demonstrate their knowledge of the color, line, shape,
pattern, repetition and balance through completion of the project and
discussion.
The following questions may be asked for assessment purposes:
l. What can you tell me about your mask?
2. Is your mask symmetrical?
3. Why would you call your mask abstract?
4. Can you point out an organic shape?
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Part 4: Form
1. Weaving
2. Paper Mache Bowls
3. Sculpture
4. Book Making

92-A

PART 4: FORM MACRO-OBJECTIVES
Target age:

tK]-l

Purpose and Macro-obj ectives:
The student will be able to identify by name different lines, shapes and colors and use
them in creating an original work of art.
The student will be able to discuss the elements of many different works of art.
The student will be able to follow multiple step directions

The student will be able to recognize upper and lower case letters as well as beginning
sounds to single syllable words.
The student will have an understanding of and be able to create a three dimensional form

MN Standards
VISUAL ART

II. Create/I\tlake
Standard 1: Create/make in a variety of contexts in the art area using the artistic
foundations
1. Make artworks to express ideas

IV. Respond/Critique
Standard 1: Respond to and critique a variety of creations or performances using the
artistic foundations.
1. Describe the characteristics of a variety of artworks.

READING

I.

Reading and Literature
Standard: The student will listen to and begin to read and understand gradeappropriate English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).
1. The student will see, hear and write the basic sounds of the English language.
2. Identify and name upper and lower case letters
3. Identify, produce and say rhyming words in response to an oral prompt

93-A

E. Handwriting and Word Processing
l. Write left to right and top to boffom
2. Print hisiher first and last names.
and Viewing
Standard: The student will speak clearly and effectively for a variety of purposes and
audiences and actively listen to, view and evaluate oral communication and media
Speaking and Listening
1. Participate in and follow agreed-upon rules for conversation and formal

II. Speaking, Listening

A.

discussions

2. trollow two-step directions
3. Communicate needs, feelings and ideas to peers and adults
4. Respond orally to language patterns in stories and poems
5. Use voice level appropriate for language situation
6. Ask and respond to questions
B. Viewing
Standard: The student will become familiar with the structure of printed material
1. The student will follow print (words and illustration) from left to right and top to
bottom
Z. Listen to and look at literature for personal enjoyment

Assessments throughout the school year:
Each student will be assessed on his or her comprehension of the project and story
through discussion.

By December each student will be assessed on their ability to recogfirze the difference
between upper and lower case letters and print their name using the proper letters.
Each student will be assessed on the ability to write their first and last name in the
designated area on the project using proper letters in upper and lower case.

By March each student will be able to complete a multiple step project without direction.
By March each student will be assessed on their ability to recognize beginning letters and
sounds of single-syllable words.
By December each student will be assessed on their ability to create a pattern using more
than four lines, colors or shapes.
Each student will be assessed on their ability to communicate to the class in a group
discussion in an appropriate manner.

94-A

l. Weaving
Target age:

95-A

[K]-l

II.

Purpose and objectives:

The student will have an understanding of balance, repetition and pattern

The studentwill have an understanding of Native American weaving and it's importance
to the culture
The student will be able to participate in a discussion using newly learned vocabulary to
describe artwork
The student will be able to follow the story read through what they hear as well
illustrations

as

III. MN Standards
VISUAL ART

I.

ArtisticFoundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art form including technology when applicable.
l. tdentify and use the basic tools and materials of a variety of media

I.

Artistic Foundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.
3. Identify styles/rnovements/genres

2.

Artistic Foundations
Standard 3: The student will demonstrate understanding of the personal, social,
cultural and historical contexts that influence the art areas including the
contributions of the MN American [ndian tribes and communities.
1. Identify artworks from a variety of cultures and historical times including the
contributions of MN American Indian tribes and communities

READING

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).

96-A

1. The student

will identify

and name uppercase and lowercase letters of the

alphabet.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
l. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3" Use words to describe actions
4. Use context to predict and infer word meanings
5. Learns new words through instruction

C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
1. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student

l.
IV

will

read or listen to a variety of texts
Identify main characters and story events and actions

Materials/Resources
Book: The Goat in the rug by Bloodilink
Description/Surnmary: Written for children, this is the story of a goat that
watches the process of a rug being made from his wool.
Book: Navajo Weaving: three centuries of change by Kate Peck Kent
Description/Summary: Illustrated and photographed weavings
Book: Southwest Textiles: Weavings of the Navajo and Pueblo by Kathleen
Whitaker
DescriptiorVSummary: Illustrated and photographed weavings
Images of Ojibwe basket weaving

Yarn
Paper strips cut 12"

x 1" and 12" x ll2"

12" x 18" colored paper
18" Black paper
Scissors
Glue stick
Loom (for example if possible) or photo of loom
White crayon

lL"x
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Vocabulary List
Horizontal
Vertical
Zigzag
Curvy
Angled
Thin and thick lines
Pattern
Geometric
Navajo

Ojibwe

v

fnstructional Strategies and Student Activities
Entrance Activity:
Review previous lesson looking at masks and the many different patterns,
lines and shapes used in them. Look at about three to four different images of
Navajo rug weavings and discuss pattern and shape seen in these. Explain to
students that often these are used as rugs and that you will be reading a story
of how the rugs are made.

Anticipatory Set:
Read book The Goat in the Rug by Blood and Link. After reading the story
discuss any questions that students may have and look at more images of
Navajo weaving (about two) and discuss again what they see in the images.
Talk about shape, line and pattern. Next show images of Ojibwe basket
weaving and have students look at and discuss these images by raising their
hands. Talk about the two different areas that these arlists came from. Discuss
the similarities and differences in these different art works, how they were
rnade and the materials used.
Explain the weaving project. Let students know that at the beginning of the
project they will be following along with you.

- Instruction Syntax
After reading the story, looking at the images of different Navajo rugs and
explaining the project to the students have them go back to their desks
where supplies have been laid out. - Each student will have a large piece
(12"x18") paper and the table will have a tray of 12" long x different
widths colored paper as well as yarn scraps at least 12" long.
Have them begin by writing their first and last name on the back of the

Sequence of Instruction

1.

2.
3.

large colored paper.
Have students follow along with you as you create the loom for their
weaving by taking the large piece of paper and folding it in half the
vertical way.
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4.

Next demonstrate and have students cut 6lines starting at the folded edge
of the paper almost to the top but leaving about an inch (so they do not cut
all the way across the page)
5. After the 6 lines are cut demonstrate and have them open the page and
show them how to begin weaving by starting under - over - under then the
next row will start over - under - over creating a pattern
6. They may choose the colors they would like and have them include at
least three pieces of yarn as well in their design. Have them create a
pattern with the colored weaving and yarn included.
7. Once they have woven all the strips have them go back and glue stick the
very ends of the strips and yarn to stick them to the loom so they don't
slide out.
8. When all students have completed this demonstrate and have them
complete the frame part of the project by folding the large black piece of
paper in half the vertical way.
9. Next demonstrate and have them draw with a white crayon then cut out an
organic or geometric shape out of the center.
10. Have them glue this frame to the top of their weaving to complete the
project.
Closure:
Review the goals of the assignment and ask for feedback frorn the students.
Review the images and discuss the pattern and design in their own works.
Review vocabulary.

vr.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the painting assignment mentioned above as
well as the complimentary color worksheet.

vII.

Actual Student Assessment
Each student will be assessed on their participation in the discussion by using
words to describe the illustrations accurately.
Each student will be assessed on their ability to express what they have
learned through their weaving by showing a pattern, following directions and
using the tools and medium properly.
Each student will be assessed on their knowledge of color, line, shape, pattern,
repetition and balance through the completion of their project demonstrating
this visually.
Each student will be assessed on their understanding of the contributions of
the MN American Indian tribes and communities on the art world through
discussion of visual imagery of weavings by MN tribes.
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The following questions may be asked for assessment purposes:
1. Can you show me a pattern in your work?
2. What might an artist use a woven piece of work for?
3. What colors did you use? What shapes did you use?
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2.

Paper Mache Bowl

Target age:

101-A

[K]-l

II.

Purpose and ohjectives:

The student will have an understanding of the history, use and creation and design of
Mimbres pottery as well as where the tribe was located

The student will be able to compare and contrast the patterns and symbols in Mimbres
pottery to the patterns and symbols in weavings from the previous lesson
The student will use the materials properly and gain an understanding of the process and
techniques of the art of paper mache
The student will understand the importance of symbols in communication

III. MN

Standards

VTSUAL ART

I.

Artistic Foundations
Standard 2: The student will demonstrate knowledge and use of the technical
skilts of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

I.

Artistic Foundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.
3. Identify styles/movements/genres

I.

Artistic Foundations
Standard 3: The student will demonstrate understanding of the personal, social,
cultural and historical contexts that influence the art areas including the
contributions of the MN American Indian tribes and communities.
l. Identify artworks from a variety of cultures and historical tirnes including the
contributions of MN American Indian tribes and communities

READTT{G

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.
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A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of
the English language (phonemic awareness) and of the sound-symbol
relationship (phonics).
The student will identify and name uppercase and lowercase letters of the
alphabet.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Use context to predict and infer word meanings
5. Learns new words through instruction

C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
l. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student

will

read or listen to a variety of texts
1. Identify main characters and story events and actions

IV

Materials/Resources
Book: To Touch the Past The Painted Pottery of the Mimbres People,
Brody/Swentzell
Description/Summary: This book contains photographs and descriptions of the
Mimbres pottery collection held at the Weisman Museum
Book: Talking with Clay: The Art of Pueblo Pottery in the 21" Century
(Native Arts and Voices)
Description/Summary: This book looks at the not only the art of the Pueblo
Pottery but also the people
Book: When Clay Sings by Byrd Baylor
Description/Sumrnary: This is a children's book about southwestern pottery
art
Irnages at http:l/www.weisman.umn.edu/collection/mimbres.html

Tissue paper
Glue
Water
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Styrofoam bowls
Pencils
Medium size paintbrush
Bowl to mix paste mixture in
Plastic tablecloths
Scraps of construction paper
Scissors

Vocabulary List
Pattern
Form
Geometric shape
Abstract
Rhythm/movement
Symmetrical
Asymmetrical
Symbol

Mold
Delicate

V. Instructional

Strategies and Student Activities

Entrance Activity:
Review the previous lesson studying weaving and briefly discuss pattern, line and
shapes used in the many different rugs viewed.
Show 2 or 3 images of the Mirnbres pottery from the book To Touch the Past The
Painted Pottery of the Mimbres People, Brody/Swentzell and discuss line,
symmetry or asymmetry, pattern, shape and symbol seen in them. Let students
know that Mimbres pottery was created by a tribe of Native Americans living in
SW New Mexico and SE Arizona more than 1000 years ago.
Compare, through discussion, the images of Mimbres pottery to the images of the
Ojibwe baskets from the weaving lesson. Talk about geometric shape, organic
shape and the rhythm and movement seen in the artwork created by the different
designs. Discuss the word symbol and have them look at the work to identify
symbols.

Explain to students that today you will be reading a book that is about the pottery
art that was created by Native American Indians from southwestern part of
America containing images of pottery with symbols much like you have just
viewed. Be sure to note the hole in some of the pieces of pottery that you look at
and talk about how this was purposefully made as part of a spiritual belief when
used as part of a burial.
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Anticipatory Set:
Read the book When Clay Sings by Byrd Baylor. Point out images in the book as
you read through it.
Show 2-3 more images from To Touch the Past The Painted Pottery of the
Mimbres People, Brody/Swentzell and discuss what students see in the images.
Sequence of Instruction

- lnstruction Syntax
After reading the story and discussing images explain that today students will
be creating a bowl of their own using paper mache techniques rather than clay.
They will be creating a pattern in the bowl by using different shapes of paper.
2.. Demonstrate how to begin creating the bowl by placing a Styrofoam bowl
upside down and brushing the glue water mixture (previously mixed for each
table) over part of the bowl, tearing and placing a piece of tissue and brushing
glue/water over the top of the tissue gently. Then continue with the next piece.
3. After demonstration have students go back to their desks where supplies have
been passed out to each table that have been covered with plastic tablecloths
for easier clean up later.
4. Have students write their first and last name on the tape that is on the inside of
the Styrofoam bowl.
5. Next have students begin on creating their bowl. Cruise the room to make sure
1.

they understand the technique.
6. Have students continue layering the paper on their bowl until they have four
or more layers on it.
7 . Explain to students that they need to think about the symbol pattern that they
would like to create on their bowl. This will go on the last layer of the bowl.
And should be recognizable a symbol unique to them. Small scraps of
construction paper may be cut with scissors and used to create the pattern as
well note- it will use more of the glue/water mixture to adhere it" After they
have three to four base layers of paper they may begin the pattern
construction.
8. When completed have them carefully take their bowl to the designated drying
area,, wash their hands and come to the floor to end class.
9. Explain that the project will need to dry for a few days in the classroom and
once dried they will come off the bowl that we used as a mold form and they
will have a delicate bowl to take home of their own.
Closure:
Review the goals of the assignment and ask for feedback from the students.
Review the images and talk about the pattern and design in their own works.
Review vocabulary from the project and symbols viewed as well as some of
the images of the pottery viewed.
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vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the bowl assignment mentioned.

VII.

Actual Student Assessment
Each student will be assessed on their participation in discussion as well as
completion of the project following the guidelines given of using pattern,
repetition, balance, shape and line
Each student will be assessed on their ability to follow direction and complete
the project using the tools and medium properly.
Each student will be assessed on the ability to listen to and look at literature
for personal enjoyment.
The following questions may be asked for assessment purposes:
l. Can you tell me or show me the pattern in your work?
2. What can you tell me about the symbol you chose to include in your
artwork?
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3. Sculpture
Target age: [K]-1

107-A

II.

Purpose and objectives:

The student will have an understanding of abstract sculpture and be able to construct a
sculpture implying motion using a variety of materials
The student will have an appreciation for famous artists and the sculpture they created

The student will be able to discuss irnages of abstract sculpture with the class
The student will be able to problem solve the building process of the sculpture.

III. MN Standards
VISUAL ART

I.

ArtisticFoundations
Standard 2: The student will demonstrate knowledge and use of the technical
skills of the art forrn including technology when applicable"
1. Identify and use the basic tools and materials of a variety of media

I.

ArtisticFoundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Dernonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.
3. Identify stylesimovementslgenres

READTI\G

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
Standard: The student will understand and apply knowledge of the sounds of the
English language (phonemic awareness) and of the sound-symbol relationship
(phonics).
l. The student will identify and name uppercase and lowercase letters of the
alphabet.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Use context to predict and infer word meanings
108-A

5. L{arns new words through instruction

C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
l. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions

IY

Materials/Resources
Book: Pig Tale by Olivia Newton John
Description/Summary: a little boy pig is embarrassed that his Dad keeps
collecting junk until one day he unveils what he has made with all the junk he
has collected.

Image
Image
Image
Image
Image

of "The Magician" by Jean DuBuffet
of "Spoon bridge and Cherry" by Claes Oldenburg
of "The Picasso" by Pablo Picasso, Chicago IL
of "Guitar" by Pablo Picasso
of "Head of a Warrior" by Pablo Picasso

Glue
Recycled materials like bottle caps, toilet paper tubes, old cds etc.
Paint
Marker
String/yarn
Packing peanuts
Beads
Slices of wood, old cds, upside down Styrofoam bowls (to use as a base for
sculpture)
Tape
Popsicle sticks
Pipe cleaners
Scrap paper

Vocabulary List
Horizontal
Vertical
Zigzag
Curvy
Angled
Thin and thick lines
Movement
3 dimensional
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B ase

Abstract

v

Instructional Strategies and Student Activities
Entrance Activity:
Review previous lesson of weaving and paper mache bowl including the
vocabulary. Review the Abstract paper animal in the spirit of Alexander
Calder that they made and refer to symmetrical, asymmetrical and balance.
Explain to students that today we will looking at and talking about sculpture.
Next read the book "Pig Tale" by Olivia Newton John and discuss
possibilities of what could be built from different types of recycled materials
or "garb age" .

Anticipatory Set:
Begin by shorving images listed above and discuss how different line can
show motion in sculpture. Talk about the term 3 dimensional. Talk about
different types of sculpture, indoor, outdoor, different sizes, some are
fountains some are furniture. Talk about the different bases of the sculptures.
Explain that today students will be creating their own abstract sculpture of an
animal moving. For example if it is an elephant it might be raising its trunk.
Stand in front of the class and show them what it looks like if you were just
standing straight and still then freeze in motion of walking and show them
what it looks tike if you stopped while walking but it still shows that there is
motion. Talk about how the legs might be bent or the hair might be standing
out...
Show examples of sculptures that have been created using recycled materials
and different folded, glued, and twisting techniques used for them to
reference. Remind them that this abstract and to not focus on the color or
actual features of the animal but rather the general form-

- Instruction

Syntax
l. After reading the story, looking at the images of different sculpture and
explaining the project to the students have them go to the designated area to
choose a "base' for their project.
2. Next have them return to their desks and write their first and last name on
the bottom of the base. (have narne labels with project description to place
on the project at the end of the class)
3. You can have different buckets or trays on their tables with supplies for
them to choose from to begin constructing or have these in a designated
area in buckets on the floor.
4. Walk around the room and remind them of the possibilities of how to show

Sequence of lnstruction

motion.
5. Assist them with ideas on how to handle construction challenges by asking
them how they think it might work. Reference the models already
completed to show examples of construction possibilities.
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6. When students have completed their sculptures have them make a
"museum plaque" to stand in front of it that says the name of their
sculpture. Assist them with sounding out the word or words that they have
chosen to name their art. Then have them clean up supplies and leave their
sculpture on their desk for a "museum look".
Closure:
Go around the room and have each student introduce their sculpture to the
class telling the name and the movement.
Review the goals of the assignment and ask for feedback from the students.
Open the room up for discussion by raising their hands to talk about what they
have seen and learned.

vL

Assessment Modes
Each student must participate in discussion.
Each student must also complete the sculpture assignment mentioned.

Vtt.

Actual Student Assessment
Each student will be assessed on their participation in discussion
completion of the project following the guidelines given

as

well

as

Each student will be assessed on their ability to follow direction and complete
the project using the tools and medium properly.
Each student will be assessed on the ability to form a three dimensional work
of art using many different materials.
The following questions may be asked for assessment purposes:
1. Why did you choose this particular base for your project?
2. Tell me about the movement in your sculpture
3. What makes a work of art three-dimensional?
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4. Book Making
Target age: [K]-1

I

l2-A

lI.

Purpose and ohjectives:

The student will have an understanding of how art can be used to show sequence and tell
a story without words
The student will have an understanding of book construction and placement of proper
information on book such as - author, title, and page numbers

III. MN

Standards

VTSUAL ART

I.

Artistic Foundations
Standard 2: The student

will demonstrate knowledge and

use of the technical

skills of the art form including technology when applicable.
1. Identify and use the basic tools and materials of a variety of media

I.

ArtisticFoundations
Standard 1: Demonstrate knowledge of the foundations of the art area
1. Demonstrate knowledge of the elements of color, line, and shape
2. Demonstrate the knowledge of the principles of pattern, repetition and balance.
3. Identify styles/movements/genres

il.

Create/lVlake

Standard 1: Create/make in a variety of contexts in the art area using the artistic
foundations
l. Make artworks to express ideas

IV. Respond/Critique
Standard 1: Respond to and critique a variety of creations or performances using
the artistic foundations.
l. Describe the characteristics of a variety of artworks.

READING

I.

Reading and Literature
The student will listen to and begin to read and understand grade-appropriate
English language text.

A. Word Recognition, Analysis and Fluency
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Standard: The student will understand and apply knowledge of the sounds
the English language (phonemic awareness) and of the sound-symbol

of

relationship (phonics).
1. The student will identify and name uppercase and lowercase letters of the
alphabet.

B. Vocabulary Expansion
Standard: The student will use a variety of strategies to develop and expand
reading, listening and speaking vocabularies.
1. Use words to describe and name people, places, and things
2. Use words to describe location, size, color, shape and direction
3. Use words to describe actions
4. Use context to predict and infer word meanings
5. Learns new words through instruction

C.

Comprehension
Standard: The student will listen to and understand the meaning of the text
1. Make predictions from illustrations and story content
2. Write or draw a response that demonstrates comprehension

D. Literature
Standard: The student will read or listen to a variety of texts
1. Identify main characters and story events and actions

E.

m

Handwriting and Word Processing
1. Write left to right and top to bottom
2. Print his/her first and last names.
Speaking, Listening and Viewing
The student will speak clearly and effectively for a variety of purposes and
audiences and actively listen to, view and evaluate oral communication and media
A. Speaking and Listening
1. Participate in and follow agreed-upon rules for conversation and formal
discussions
2. Follow two-step directions
3. Communicate needs, feelings and ideas to peers and adults
4. Respond orally to language patterns in stories and poems
5. Use voice level appropriate for language situation
6. Ask and respond to questions

B. Viewing

will become familiar with the structure of printed material
The student will follow print (words and illustration) f,rom left to right and top
to bottorn
Listen to and look at literature for personal enjoyment

Standard: The student

l.
2.
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w

Materials/Resources
Book: You Can't Take A Balloon Into the Metropolitan Museum (Jacqueline
Weitzman)
Description/Summary: a little girl and her grandmother visit the Metropolitan
Museum and her balloon gets loose through the museum. This is a wordless
book that engages and inspires imagination
White paper l2xl8 cut down to 3"x18 and folded accordion style to 3"x3"
squares (see attached for example)
Cereal boxes cut down to 3"x3" squares for front and back covers
4.5"x 4.5" white paper cut to go over cereal box front
4.5"x 4.5" white paper cut to go over cereal hox back cover
Colored pencils
Pens

Markers
Pencils
Images of different types of books and actual exarnples of books as well
For example: Traditional storybooks, and chapter books,
Chinese Zodtac Slat book: the first kind of Chinese book made from slates of
wood or bamboo and cord. The books were rolled up easily for storage.

Egyptian papyrus scroll
along the Nile

- Papyrus rnade from reds that grow in fresh water

Hornbooks - were a primer for children that contained the letters of the
alphabet mounted on wood or leather or sometimes bone protected by a thin
sheet of vellum. The horn book looked like a paddle and also contained the
Lord's Prayer

Vocabulary List
Horizontal
Vertical
Author
Illustrator
Title
Spine

Cover
Accordion book
Binding
Fiction

v

lnstructional Strategies and Student Activities
Entrance Activity:
Review sculpture lesson vocabulary and discuss shapes, lines and form.
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Explain to students that we will be "reading" a book without words but the
story is in the illustrations so they need to look closely to find the story.
Discuss what the word fiction means in a book. Talk about where to find the
authors name, illustrators name and a little about the construction of the book
i.e. the binding, spine, cover. Talk about how pages begin from left to right
and from top to bottom.
Look and discuss the book You Can't Take A Balloon Into the Metropolitan
Museum by Jacqueline Weitzman. Have students raise their hands and talk
about what they see in the images on each page to tell the story. Use a piece
of paper to hide the other illustration on the page until you are ready to move
on to them. Discuss the illustrations with the class and what might be
happening in the story. Reference line, shape, and how the illustrations might
show motion.

Anticipatory Set:
Next discuss the idea of telling stories without illustrations and only verbally.
Briefly explain that this is a tradition of many Native American tribes from
many years ago. Talk about why these two different types of story telling
might be interesting or used. Next show images of different books listed and
discuss the shape and construction of these books. Explain that today they will
be creating their own fictional book to tell a story about themselves.
Explain that the beginning construction of the book we will do as a class.
Sequence of Instruction - Instruction Syntax
Note: this may take two class periods.

1. After looking at the book above and discussing

how the images told the
story have students go back to their desk where the supplies have been
passed out.
?.. Have students begin by writing "by (their first and last name)" on the back

4.5" square.

3. Next have them create a self-portrait on the front cover page 4.5" square
using colored pencils.
glue stick the front cover over the cereal box square
wrapping around the ends. And then do the same for the back cover
After the cover illustrations have been glued to the cereal boxes they will
be glued onto the accordion book front and back.
Demonstrate how to begin the first page. Open the accordion book to the
first page and write a number " 1" in the upper right hand corner of the first

4. Next they will

5.
6.

page.
7

.

8.

On the first page have them draw a picture of their family
When they are done have them move on to page two and be certain to write
the nurnber at the top of the page. Next have them draw a picture of their
pet or anirnal.
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9. Page 3 - favorite sport, page 4 - favorite part of school, page 5- favorite

food, page 6 - listening to their favorite music, page 7 - favorite part of
summer, page 8 - how many candles will be on your next birthday cake?
Page 9 - favorite book,page l0 - the end (you can adjust these to tit the
needs of the class, time of year etc.)
10. When students have made it through 10 and the book is complete have
them go through and show their book to their neighbor.
I 1. Walk around the room and help where needed. Comrnent on writing skills
and following direction and construction of the book.
12. When students have completed theirbooks they may put them in the
designated area.

Closure:
Review the goals of the assignment and ask for feedback from the students.
Review the images of the books and actual book samples and discuss new
vocabulary.

vI.

Assessment Modes
Each student must participate in discussion.
Each student must also complete the book assignment mentioned.

VII.

Actual Student Assessment
Each student will he assessed on their participation in discussion
completion of the project following the guidelines given

as

well

as

Each student will be assessed on their ability to follow direction and cornplete
the project using the tools and mediurn properly.
Each student will be assessed on their ability to express what they have
Iearned through their book and/or verbally through discussion of art critique.
Each student will be assessed on his or her comprehension of the wordless
story through verbal discussion.

The following questions can be asked for assessment purposes:
1. Can you tell me about the cover of your book?
2. What is your favorite page? Why?
3. What are some reasons an artist might create a book?
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